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ABSTRACT

Problem
The problem of this study was to determine the current attitudes
held by sixth grade students toward social studies.
Purpose
The purpose of this study was to determine if there were any sig
nificant differences between the attitudes of sixth grade students toward
social studies and science, spelling, mathematics, reading, and language.
An attempt was also made to determine what effect the following factors
might have upon sixth grade students' attitudes toward social studies:
sex, size of school district, the degree of usage of several instruc
tional strategies and types of materials, the degree of implementation
of the "New Social Studies" approach, the amount of time devoted per
week to social studies activities, and the socio-economic status of the
students' parents.

Thirty randomly chosen sixth grade students from

selected classrooms were also individually interviewed in an attempt to
learn what sixth grade students specifically find most and least inter
esting and meaningful about social studies as this type of data is diffi
cult to obtain by means of a questionnaire survey.
Procedures
A questionnaire was devised consisting of ten descriptive phrases.
The respondents were asked to identify the phrases they believed ac
curately described the various academic subjects.

Packets were mailed

to the principals of 75 randomly selected elementary schools of the
xi

states of North Dakota, South Dakota, Minnesota, Wisconsin, and Iowa,
with the request that the principal give the questionnaires, the set of
directions, and the teacher information form to a sixth grade social
studies teacher in his or her school.

Responses were received from 53

classrooms; completed questionnaires were received from 1277 students.
The statistical techniques used for analyzing the questionnaire
data included chi square analysis and the one-tailed t-test of signifi
cance.

In most cases, exact probability levels are shown in the tables.

The .05 level was considered the minimum level for significance in this
study.
Findings
The major findings of this study are
1.

summarized below.

Significant differences were found to exist between the atti

tudes of sixth grade students toward social studies and science, spell
ing, math, reading, and language.
2.

It was found that significant relationships exist between the

increase of positive attitudes held by sixth grade students toward social
studies and the following factors:

(a) use of "New Social Studies" pro

grams, (b) frequent use (more than once a week) of creative and concrete
activities as part of social studies classwork, (c) use of fieldtrips
and other out-of-classroom experiences, (d) being enrolled in a large
school district (student population over 2500), and (e) being in class
rooms that devote five or more hours per week to social studies in
struction.
3.

The attitudes of boys toward social studies were significantly

more positive than the attitudes expressed by girls.

xii

4.

Studying about people, using a variety of activities and ma

terials, and being actively involved in class activities were given by
the interviewed students as being the most enjoyable and meaningful ac
tivities of social studies classes.
5.

No significant relationship was found to exist between the list

ing of social studies as the most or least preferred academic subject
by sixth grade students and the occupation(s) of the students' parents.
Conclusions
Based upon the findings of this study it can be concluded : that
mathematics is, clearly, the favorite subject of the research popula
tion; that social studies is the second most unpopular academic subject,
and that language is the least popular academic subject.

It can also be

concluded that the content, methods, and materials of the "New Social
Studies" programs are significantly related to the more positive image
of social studies possessed by those sixth grade students of this study
who were enrolled in classrooms using such programs.
Recommendations
The following recommendations are based upon the analysis of the
collected data and the survey of the related literature.

It is recom

mended:
1.

That social studies teachers use a variety of methods and ma

terials to develop and maintain student interest in social studies;
2.

That sixth grade students be given an opportunity to actively

participate in social studies activities.
active rather than passive activities;

xiii

The emphasis must be upon

3.

That schools adopt and use social studies programs based upon

the content, strategies, methods, and materials of the "New Social
Studies" or develop local programs that incorporate these features;
4.

That teachers be provided more opportunities through pre- and

in-service education to become familiar with current trends and develop
ments in social studies education;
5.

That additional research be conducted to determine the extent

of usage and effectiveness of "New Social Studies" programs;
6.

That additional research be conducted to determine ways to

help make social studies a more interesting, meaningful, and exciting
study for students.

xiv

r-t
-V-

Several studies conducted in the past found that social studies was
either the least, or next to the least, favored of all the academic sub
jects (Holmes, 1937; Jersild and Tasch, 1949; Herman, 1963).

Since

social studies is recognized by many educators as one of the most im
portant areas of the school curriculum (Preston, 1964;'Jarolimek, 1967;
Morrissett, 1970; Winn, 1971), student attitudes related to this area
have been, and continue to be, a major cause of concern.

An extensive

amount of curriculum development has taken place during the past 15
years in an attempt to make social studies more relevant, meaningful,
and interesting for students.

In order to assess the impact of this work

on students’ attitudes towards social studies, it appeared that research
was needed.
Statement of the Problem
The problem of this study was to determine the current attitudes
held by sixth grade students toward social studies.
Purpose of the Study
The purpose of the study was to determine if there were any sig
nificant differences between the attitudes of sixth grade students toward
social studies and five other academic subjects:
matics, reading, and language

science, spelling, mathe
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A further purpose was to determine what effect the following fac
tors have upon sixth grade students' attitudes toward social studies:
sex, size of school district, the degree of use of several instructional
strategies and types of materials, the degree of implementation of the
"New Social Studies" approach, amount of time devoted per week to social
studies activities, and the socio-economic status of the students' parents.
Also, 30 sixth grade students were interviewed in order to learn
more about what individual sixth grade students find most and least in
teresting and meaningful about social studies.

The interviews were con

sidered necessary as this type of data is difficult to obtain by use of
a questionnaire.
The findings of the study will be of value to teachers, supervisors,
administrators, and producers of social studies curriculum materials in
their efforts to make social studies a more rewarding, meaningful, and
enjoyable subject of study for elementary school students.
Hypotheses
1.

There is no significant difference between the attitudes ex

pressed by sixth grade students toward social studies and the attitudes
expressed by sixth grade students toward five other academic subjects.
2.

There is no significant difference in the attitudes expressed

toward social studies between sixth grade students in classrooms that
have implemented instruction in the "New Social Studies" and the atti
tudes expressed toward social studies by sixth grade students in class
rooms that have not implemented instruction in the "New Social Studies."
\

3.

There is no significant difference between the attitudes ex

pressed by sixth grade boys toward social studies and the attitudes ex
pressed by sixth grade girls toward social studies.
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4.

There are no significant differences in the attitudes expressed

by sixth grade students toward social studies when the responses are
grouped according to the size of the school district (student population)
to which the students belong.
5.

There is no significant difference in the usage of selected

multi-media materials and instructional strategies between teachers who
have implemented instruction in the "New Social Studies" and teachers
who have not implemented instruction in the "New Social Studies."
6.

There is no significant relationship between the listing of

social studies as the most preferred subject by sixth grade students
and the extent of use of several kinds of instructional strategies and
materials.
7.

There are no significant differences in the attitudes of sixth

grade students toward social studies when grouped according to the
amount of time devoted per week to social studies instructional activi
ties.
8.

There are no significant differences between the listing of

social studies as the most preferred subject by sixth grade students
when the responses are grouped according to the occupations of the
parents.
The individual interview segment of the study was done for the
purpose of obtaining information that would be useful in answering the
following questions:
1.

What will be the most common responses given by the inter

viewed sixth grade students to the question:

What do you find to be

most interesting and enjoyable about social studies?

2.

What will be the most common responses given by the inter

viewed sixth grade students to the question:

What do you find'to be

least interesting and appealing about social studies?
3.

What will be the most frequently named ways by the interviewed

sixth grade students for helping to make social studies more interesting
and exciting for students?
4.

What will be the most frequently given responses of the inter

viewed sixth grade students to the question:

What is the purpose of

social studies?
Significance of the Study
How students feel about the work and activities in which they are
involved is an important consideration to be kept in mind by all people
involved in the educative process.

That all students should like equally

well all the subjects of the school curriculum is a position that would
be difficult to defend.

However, it is important for all educators, es

pecially classroom teachers, to be aware of the interests of the stu
dents in making decisions to help students feel more positively about
their work.

Positive attitudes do facilitate learning.

When students

possess strong interest in their work the result is the creation of a
drive that will lead to organization of their efforts in the consistent
seeking of their goals (Bernard, 1965).
Research has shown that enjoyment and interest have a very positive
effect upon learning.

One of the earliest studies concerning this topic

was conducted by Crawford (1929) to determine if students show greater
achievement in elective than required courses.
tive findings.
study.

His study yielded posi

Similar studies will be reviewed in Chapter II of this
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John Dewey (1900, 1902) recognized the importance of securing the
interest of the student in his (her) work.

This could be achieved, he

reasoned, without resorting to device or trick to obtain it.

He pointed

out that if students are involved in work that is meaningful to them
(meaningful because it has grown out of their own past doings, thinkings,
and sufferings) they will become so absorbed in their tasks that this
concentration will result in learning that becomes a great source of en
joyment.
In discussing the significance of interest upon students' work,
Bruner has stated that:

"Ideally, interest in the materials to be learn

ed is the best stimulus to learning, rather than such external goals as
grades or later competitive advantage" (Bruner, 1963, p. 14).
About three decades ago, Jersild and Tasch (1949) conducted an
extensive study of children's interests.

A major finding of this study

was that social studies was the school subject that the children sur
veyed generally liked least of all.
In a similar study conducted by Herman (1963) social studies was
also found to be the least liked subject of the children whom he surveyed.
In reporting his study Herman recommended that an attempt should be made
to raise the interest level of students by introducing a variety of
teaching modes and activities.

He also called for reevaluation of the

theories upon which social studies scope and sequence were based.
That this process was already underway is apparent by the great
number of articles that began to appear in the 1950s in the professional
journals suggesting ways in which the methods and content of elementary
and secondary school social studies could be modified to make the sub
ject more meaningful and appealing for students.

The need to accomplish
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this has intensified as the social studies curriculum has grown in scope
and importance.

Many of the leading authorities in education (Manning,

1971; Winn, 1971; Jarolimek, 1967; Preston, 1964; Morrissett, 1970;
Michaelis, 1976) believe that social studies is, or will become, the
center core of the elementary school program.

In emphasizing its impor

tance Manning (1971) states that;
. . . social studies is every day in the school, every child
in the classroom, and every personal relationship that occurs
in the program. It is helping every child to hold his head
high and to know that he is a worthy self. It is widening
the ripples of understanding that indicates growing awareness
of one's world. It is kindness and love, tolerance and ideals,
sacrifice and seasoning. It is a deeply etched story about
man, his problems, his aspirations, his way of life, and how
he fits into the mainstream of the world's culture. . .
(Manning, 1971, p. 186).
The strong relationship between self-concept and success in learn
ing is another development that has increased the concern of educators
over the negative feelings that students have expressed toward social
studies.

A great number of books, articles, and reports of research

studies dealing with this topic have appeared within the past fifteen
years.

That interest in one's work will result in greater achievement

has been noted.

Research has indicated that if one is interested and

successful in his work he will develop a more positive self-concept.
positive self-concept will then lead to greater achievement.

A

In fact,

the strong relationship between positive self-concept and achievement in
school has been so overwhelmingly established by contemporary research,
as Purkey (1970) has pointed out, that little attention will be given
to this topic in the review of the literature.
Has the knowledge that educators have had for many years, obtained
by several studies conducted during the.period of time from the early
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1930s to the mid-60s, concerning students' strong dislike for social
studies led to the creation of methods, techniques, and materials that
have been effective in making students feel more positively about social
studies?

Yes, educators have been much involved in efforts to make

social studies a more desirable study for students.

Numerous develop

ments have taken place in social studies curriculum planning, in the
creation of new methods and materials, and in the adjustment of the basic
objectives of the social studies.

What is it about social studies that

have made it so unpopular with students?

While there have been several

studies devoted to investigating students' attitudes toward social
studies, little research has been conducted to determine which as
pects of social studies are of most interest to students and which are
of least interest.

This study represents an attempt to provide addi

tional data needed to answer the questions that have been posed in
this paragraph.
Delimitati ons
This study is delimited to:
1.

Five selected states (North Dakota, South Dakota, Minnesota,

Wisconsin, and Iowa);
2.

Randomly selected schools of the five selected states;

3.

Student responses obtained by the questionnaire;

4.

Teacher responses obtained by the questionnaire;

5.

Student responses obtained by individual interviews of sixth

grade students randomly selected from elementary schools of North Dakota
and Minnesota.
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Limitations
This study is limited by:
1.

The emotional and physical state of the participants at the

time they completed the questionnaire and were interviewed;
2.

Possible misunderstanding of the directions on how to complete

the questionnaire;
3.

The number of usable questionnaires returned to the researcher;

4.

The number of students enrolled in the sixth grade classes of

the schools randomly selected;
5.

The number of students in the classes on the day that the

questionnaire was completed;
6.

The results are generalizable only to sixth grade students of

the five states of the Upper Midwest.
Definition of the Terms Used
Traditional social studies. The study of man's interaction with
his social and physical environment (drawing mainly from history and
geography).
"New Social Studies."

New programs resulting from a movement that

began in the late 1950s but accelerated in the early 1960s that views
social studies as basically a process that enables the student to become
more proficient in rational thinking, data collecting and processing
skills, and in using the basic techniques of the social scientists
(McCafferty, 1970; Barr, 1970; Gerlach, 1971).
Organization of the Study
The remainder of this study is organized in the following manner:
Chapter II presents a review of literature relating to the study of

9

attitudes of school students toward social studies and other school sub
jects.

This chapter also focuses on attempts that have been made within

the last twenty years to make social studies a more meaningful and en
joyable experience for students.

Chapter III describes the sample, the

research instruments used, and the procedures used in collecting and
analyzing the data for this study.

Chapter IV is a report of the find

ings of the study, and Chapter V contains the summary of the study, con
clusions, discussion, and recommendations.

CHAPTER II

REVIEW OF RELATED LITERATURE
Purpose of the Review
Two purposes have existed for reviewing the literature pertaining
to the topic of this dissertation.

First of all, it was necessary to

analyze the findings of past studies concerning subject preferences of
students, particularly those of the middle grades, in order to more in
telligently interpret the findings of this study.

The second purpose

of this literature review has been to identify what has been done by
social studies curriculum and materials designers, administrators, and
teachers to change the negative attitudes,cited in Chapter 1, that stu
dents have shown toward social studies.
The first section of this chapter will review selected studies
dealing with student preferences toward the various academic subjects.
The second section will be devoted to examining efforts of professional
educators in attempting to make social studies a more viable experience
for students.
Literature Relating to the Investigation of the
Subject Preferences of Elementary and
Secondary Students
A pioneering effort to learn more about the subject preferences of
school children was the study reported by Holmes in 1937.

The faculty

of the Wyman School of Denver, Colorado, decided in 1932 to investigate
the likes and dislikes of the typical elementary school student.
10

A
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questionnaire which asked the students to name the subject that they
liked best and the subject that they liked least was given to all stu
dents in grades 3, 4, 5, and 6 at the end of the semester for seven con
secutive semesters.

These students were also asked to give the reasons

for their two responses.

A total of 808 responses were tabulated.

Arithmetic, named by 307 students as being the best liked, was ranked
first.

Art with a total number of 127 was the second choice, followed by

reading, physical education, and spelling.

Social studies with a total

number of 59 ranked sixth, ahead of music, penmanship, language and
science.

When asked to name the subject which they least liked social

studies was listed more times (140) than any of the other nine subjects.
Music was the second most disliked subject being named by the students
133 times.
The reasons given by the students for liking a subject best were
grouped under the following headings which includes the percent for that
category:

(1) power (43 percent); (2) desirable subject matter (43

percent); and (3) value (14 percent).

As for the reasons given for

liking a subject least of all, 82 percent of all answers related to not
doing well, getting poor grades, and not being interested in the subject
matter (Holmes, 1937).
While Holmes was careful to point out that the findings were ap
plicable to Wyman School only, she did state that the results were mean
ingful to the school's faculty in their efforts to improve instruction
and make the least liked subjects (social studies, music, penmanship,
spelling, and science) more appealing to students.

This was viewed as

being important especially if the most disliked subjects are those that
are
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. . . generally recognized as among the most important by edu
cational leaders. Children are not likely to profit greatly
from school activities in which they are not interested, or
which they actively dislike (Holmes, 1937, p. 344).
♦
Children's Interests and What They Suggest for Education (Jersild
and Tasch, 1949) is a written account of a study that is frequently
cited in reports of subject preference research.

This study obtained

information concerning children's interests and then attempted to deter
mine how this data could be used by educators to improve the school ex
periences of American children.
in the study.

A total of 2,248 children were involved

One of the significant findings of the study was the rela

tive unpopularity of social studies.

In grades 4-6 social studies was

listed as the least liked school activity by 15.6 percent of the students,
followed by English (14.4 percent).

In grades 7-9 social studies was

found to be the second most disliked subject (13.8 percent), while
mathematics was mentioned the most frequently (17.4 percent).

Social

studies was the least liked school subject of students in grades 10-12
with 14.1 percent of the students listing it in that category.

English

was second, being named as the best liked school activity by 10.6 percent
of the students surveyed.

Students in grades 1-3 very infrequently

listed social studies as the school activity that they liked best or
least.

When asked to name what they liked best in school a very low

percentage of the students in grades 1-12 mentioned social studies.
In analyzing the data of the study, social studies emerged as the
least popular school subject.

In discussing the possible reasons for

this finding, Jersild and Tasch (1949) advanced a number of possible
reasons including:
1.

Parents, perhaps, view social studies as being less important

than certain subjects such as mathematics or English.
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2.

Parents may lack an interest in social, political, and economic

affairs.
3.

Teachers usually present social studies lessons in a very im

personal manner failing to attach meaning to the lessons in terms of the
children's own personal lives.
4.

There is a lack of preciseness in social studies as compared

to arithmetic in which the answer is either correct or incorrect.
5.

Units are often too long, making it difficult to sustain chil

dren's interests.
6.

The reading level of the texts used is too difficult for many

of the students.
Jersild and Tasch reported that many of the teachers involved in
the study stated during discussions concerning the unpopularity of the
social studies that there exists a need to combine more of a spirit of
inquiry and a policy of fact finding in the teaching of social studies.
This suggestion is significant in the light of subsequent developments
in the field of social studies that will be dealt with in a later por
tion of this chapter.
A research project dealing with student preferences for the various
academic subjects was reported by Chase (1949).

The study was carried

out as a cooperative enterprise by fifteen graduate students at Boston
University who each wrote a Master's thesis as part of the total project.
Every fifth-grade child in 65 New England towns and cities was given a
checklist on which he was to indicate his preferences of the school sub
jects by the use of the figures 1, 2, and 3 to indicate first, second,
and third preferences.

Each student was also asked to indicate how he
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felt about each subject listed by circling L if he liked the subject very
much; N, if he felt neutral about it; and D, if he disliked it very much.
In the third column of the checklist the child was to circle the word
which told whether he thought the subject was easy or hard.
Of the 13,483 fifth-grade students involved in the study, only 9.4
percent listed social studies as their favorite subject.

Social studies,

ranked fourth, was well behind the top three choices (reading, 22.7 per
cent; arithmetic, 22.2 percent; and art, 17.72 percent).

A higher percen

tage of boys listed social studies as their top choice than girls (boys,
12,03 percent, girls, 6.62 percent).

This difference was determined to

be statistically significant.
The teachers of each class were also included in the study and were
asked to indicate the subject that they most enjoyed teaching.

Social

studies was found to be the second ranked choice with 12.89 percent of
the teachers listing it as the subject they prefer most.

This figure is

somewhat misleading because many teachers listed some of the disciplines
which social studies draw as separate subjects.
history, geography, and social studies

When the percentages for

are combined this figure (32.24

percent) then compares quite favorably with the first choice of teachers
which was arithmetic, listed by 40.68 percent of the surveyed teachers as
their preferred teaching subject.
The researchers found that a statistically significant relation
ship existed between the subject choice of the teacher and the subject
chosen as best liked by his students in some areas.

Significant differ

ences were found in favor of students following teachers' preferences in
arithmetic, language, geography, history, social studies, music, and
science.
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One researcher in another phase of the project compared the responses
of the children who listed a dislike for a particular subject with their
responses as to whether they considered the subject to be hard or easy.
A statistically significant relationship between disliking a subject and
considering it hard was found to exist for arithmetic, social studies,
spelling, geography, history, and art (Chase, 1949).
Mosher (1952) was interested in determining whether any significant
differences could be found between the subject preferences of students
of three types of New York State communities.

He chose to survey the sub

ject preferences of students in grades 4-12 in an urban-industrial com
munity, a rural-agricultural community, and a mountain community.

A to

tal of 2,164 students were surveyed in the spring of 1951 by means of a
checklist which required each student to place the figures 1, 2, and 3
after their respective preferences.

They were also asked to circle the

letter L, D, or N listed after each subject to indicate whether they
liked, disliked, or neither liked or disliked that particular subject.
Mosher (1952) found that arithmetic was the most popular subject of the
students surveyed in all three types of communities.

In analyzing the

data he failed to find any significant differences between the subject
preferences of boys and girls in all three communities.

Social studies,

Mosher found, stood up quite well among the top choices of boys and girls
at all levels in all communities.

Mosher (1952) concluded that the only

positive generalization that could be made on the basis of his data was
that, in general, reading ranks low among the subjects liked or dis
liked. Because his findings, in certain areas, conflicted with those of
previous studies Mosher recommended that additional research was needed
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before general conclusions could be drawn about the subject preferences of
students.
Chase and Wilson (1958) reviewed the research regarding preference
studies in elementary school social studies done at Boston University
School of Education and reported the results of the replication of the
1949 study carried out at that institution.^
In 1957, Chase and his associates decided to replicate the earlier
study.
vey.

A total of 19,135 fifth grade students were included in the sur
In the previous study, 9.40 percent of all fifth graders surveyed

listed social studies as their best liked subject; the percentage figure
in the 1958 study was 10.87.

Very little differences were observed in

percentage figures of first choice preferences between the two studies.
In both studies arithmetic, reading, and art were at the top of the list.
In both studies the percentage of boys choosing social studies as their
first preference compared to the percentage of girls thus choosing was
sufficiently great so that the differences were statistically significant
(1949, boys--12.03 percent, girls— 6.62 percent; 1958, boys--14.09 per
cent, girls--7.53 percent).
Another facet of the 1958 study was to investigate the subject
preferences of the fifth grade teachers of the classes included in the
study.

Again, as earlier, arithmetic and social studies were the favorite

subjects of the teachers.

In determining the influence of the subject

choice of a student by the subject preferences of the teacher no signifi
cant relationship was found over-all.

However, a significant correlation

H h e Chase study (1949) was reviewed earlier in this chapter.
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was found between the first choice of the teachers and the combined first,
second, and third choices of the pupils for the subjects of social
studies, geography, and history.
It was noted by Chase and Wilson (1958) that during the ten-year
period (1947-1957) there was an increase in the number of integrated or
fused courses in social studies, and a decrease in history and geography
being taught as separate subjects.
In that portion of the project devoted to studying the influence
of achievement and ability on preference for social studies no signifi
cant relationships were found to exist.

It

was determined that age,

intelligence, and reading ability were not significantly related to the
expressed preferences of fifth-grade students for social studies (Chase
and Wilson, 1958).
In a similar type of study conducted to investigate the relation
ship between achievement in an academic subject and student expressed
preference for that subject Dean (1960) utilized data that had been
gathered by Chase and others a few years earlier.

Dean secured a samp

ling of 1,694 pupils drawn from the total population of the Chase and
Wilson study (1958).
students.

He obtained subject preference data given by these

After administering the Metropolitan Achievement Test, Inter

mediate Battery, Partial, Form R, to these students, Dean compared each
student's achievement scores in reading and arithmetic with his expressed
preference for the two subjects.

The findings were that the relationship

between preferences and achievement were not sufficiently conclusive to
warrant their predictive application.

However, the researcher stated

that recognizable achievement trends were evident in favor of the prefer
ence groups, and this should alert educators of the importance in making
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. . to incorporate into approaches, teaching methods and ma

terials, interest factors that can be directed at overcoming certain
natural apathies" (Dean, 1950, p. 92).
Greenblatt (1962) in his study of school subject preferences found
social studies to be the fourth ranked choice of 300 students of grades
3, 4, and 5.

The subjects selected as best liked were art, arithmetic,

and reading.

The numerical advantage held by art and arithmetic over all

other subjects, except social studies, was found to be significant at
the .01 level of confidence.

Language, writing, and health were the

least preferred subjects in this study.

The researcher stated that the

position of social studies in this survey was somewhat nebulous; it was
not significantly more preferred than the least desirable of the sub
jects, nor were the subjects of high preference found to be significantly
higher in preference than social studies.
In order to furnish additional information on the topic of the
subject preferences of intermediate grade children (grades 3, 4, and 5),
Herman (1963) had 214 students of the Cain Consolidated School of Thorndale, Pennsylvania, rank the following subjects in order of preference:
arithmetic, English, science, social studies, and spelling.

He was also

interested in finding out if social studies would rank low if an interest
inventory was given to each student listing activities of all the subject
areas.

The interest inventory consisted of listing three items of mul

tiple choice.

"Yes" was to be written by the one that was best liked and

"no" by the choice that was disliked the most.

There were forty such

groupings.
The results of Herman's study revealed that, based upon the re
jection of social studies items on the interest inventory, social studies
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was the least liked with 24.2 percent of the social studies items being
rejected.

In analyzing the data according to the acceptance of interest

inventory items, spelling was most popular with 26.2 percent of the spell
ing items accepted; social studies was ranked last with 16.9 percent
of the social studies items being accepted.
When asked to name the subject liked least, social studies was
listed by 71 students.

Only English (listed by 82 children) was named

more frequently as the most disliked subject.

Herman stated that a strik

ing similarity existed between his findings and those of the Jersild and
Tasch study.

One of his summary statements was:

"Children have little

interest in the subject of social studies; girls have less interest than
boys" (Herman, 1963, p. 36).
Expressed Probable Causes of the Unpopularity
of Social Studies Among Students
During the 1950s the criticism directed toward social studies grew
more frequent and intense.

Much of this was due, no doubt, to the pub

licity of the many studies that had revealed the low standing of social
studies among students.

Growing disinterest of social studies was being

noted by classroom teachers.

By the mid-1950s a common criticism of

social studies was that it had lost touch with social reality because of
the content and instructional approaches used (Otto, 1956; Fraser, 1969;
Bruner, 1963; McCafferty, 1970).

The society of the United States had

undergone a great transformation, but the social studies programs, es
pecially at the second level, were dealing with a world of the past
(Fraser, 1969).

Demand for change, however, in the content and methods

of the social studies was not unique to the 1950s.

As Winn notes:
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Over the past 40 years, countless proposals have been offer
ed and extensive efforts made at controlling and redirecting
what some educators warily regard as the unmanageable beast of
the curriculum. In one decade alone (1920-30), over 1,000
national organizations were reported to have gone on record
favoring extensive changes in the social studies (Winn, 1971,
p. 182).
Changes of the 1930s, 40s, and 50s to update social studies programs
included the addition or greater attention to the study of world affairs,
nonwestern cultures, and economics (Fraser, 1969).
Although the limited research on this topic fails to support his
view, Kariel has hypothesized that students have disliked social studies
because of the negative views held by teachers toward the subject.
has stated that

He

. . it may be that teachers believe that social studies

is somehow inherently boring as compared with natural science" (Kariel,
1969, p. 111).
In a study reported by Chase (1949), 543 fifth grade teachers were
asked to indicate the subject they most enjoyed teaching.

Social studies

was the second most commonly listed subject of preference; it was listed
as the best liked subject by 12.89 percent of the teachers.

Arithmetic

ranked first with 40.68 percent of the teachers choosing it as their sub
ject of preference.

In a replication of the study reported in 1958 social

studies was again in second position behind arithmetic.

However, this

time the gap between the first and second choices had narrowed.
figures were:

The

arithmetic, 39.79 percent; and social studies, 25.55 per

cent (Chase and Wilson, 1958).
Greenblatt (1962) in a similar study found that social studies was
the favorite subject of the 10 middle grade teachers he surveyed.

How

ever, due to the very small number of teachers included in the study,
the usefulness of the data is severely limited.
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Another commonly given explanation for the unpopularity of social
studies with students has been the charge that history has dominated the
social studies curriculum and when taught in an expository manner with
emphasis on the memorization of names, places, events, and dates it be
comes quite boring and meaningless to students (Stacey, 1951; McCafferty,
1970; Fraser, 1969; Herlihy, 1974a).
That social studies reading materials are too difficult for many
students at all grade levels is another commonly given reason for lack of
comprehension and interest in social studies (Stacey, 1951; Preston, 1964;
Herman, 1963; Cain, 1971; Turner, 1976).

The excessive amount of poorly

written materials that students are frequently required to read has also
been identified as a contributing factor for the low level of student
interest in social studies (Beyer, 1971).
Johnson (1970) in attempting to determine whether the reading diffi
culty of social studies texts was an important factor in children car
ing little for social studies evaluated the reading levels of 41 social
studies texts adopted by the State of Florida for grades 1-6.

Using

several methods for determining the reading grade levels of the textbooks,
Johnson concluded that all 41 texts had reading levels at or above the
grade level for which they were intended; also, 74 of the 128 tests for
readability yielded levels that were above the designated grade level.
If one assumes that one half of the students in an average class beyond
second grade will be reading below grade level it becomes apparent that
most social studies materials are too difficult for a large percentage of
the students.
In a similar study carried out by Campbell (1972) 455 students of
grades 4, 5, and 6 were given a test in reading comprehension based on
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a selection from the social studies and science texts used in those grades.
The scores were then compared with each student's total reading score on
the Comprehensive Tests of Basic Skills.

The major findings were that:

(1) a positive and significant relationship exists between reading abil
ity and performances on the assigned textbook comprehension tests when
a group is analyzed by grade level; and (2) approximately one-fifth of the
students in the study could not adequately comprehend the textbooks as
signed them in social studies and science classes.
While many more recent research studies could be reviewed, it is
quite evident that the readability of social studies materials is a seri
ous problem.

Lunstrum's (1976) review of

research in this area clearly

indicates this to be so.
Chase and Wilson (1958) upon reviewing the related research carried
out at Boston University during approximately a 15 year period concluded
that they had found no definitive answers to the question of why social
studies is so unpopular with students.

They did, however, hazard the

following hypotheses:
1.
2.
3.
4.
5.
6.
7.
8.

Assignment, study, and evaluation cannot be wrapped up by
the pupil in a neat little package.like arithmetic.
The child does not see or feel that he is gaining in
significant achievement which is an essential factor in
effective learning.
Either too many activities are not meaningful or the child
is not aware of the purposes behind each activity.
The child fails to get the feeling of power or command
over continuing valuable processes which should be de
veloped in a social studies skills program.
Social studies are not the favorite subjects of the
majority of elementary teachers.
There is a lack of careful design in methods by which the
child can see his progress in small units of growth and
have the lift given by continued success.
Too much content is overburdened with unski 11 fully pre
sented facts.
Too much whole-class teaching is done with little or no
attention to individual differences (Chase and Wilson,
1958, p. 28).
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Changes in the Social Studies Designed
to Combat Student Apathy
As mentioned earlier, leading social studies educators in the 1950s
were successful in one respect; the content of social studies was some
what enriched.

This was not a sufficient change for those who were speak

ing out loudly about the lack of relevancy of most social studies pro
grams for young students.
The year of 1957 was an important one in American education.

The

successful orbiting of the earth by the Russian satellite, Sputnik I,
caused Americans to take a new hard look at their educational system.
Were American students being sufficiently challenged?
taught systematically and thoroughly?
too shallow?

Were students being

Was the content, of the curriculum

These were some of the questions that Americans were asking

(Helburn, 1973).
In 1959, a significant educational event occurred in America.
Thirty-five of America's most brilliant scientists, scholars, and educa
tors met at Woods Hole on Cape Cod for the purpose of discussing how
education in science might be improved in American elementary and secon
dary schools.

Bruner's popular report on that conference, The Process of

Education, (1960) was a key factor in the growth and development of the
"New Social Studies."

One of the recommendations of that group was that

students need something more than just the acquisition of facts; they
need to acquire an understanding of the fundamental structure of the sub
ject that is being learned.

For social studies educators this meant a

major change in the emphasis in the teaching of social studies.

The

emphasis changed from factual knowlege to the learning of the techniques
of investigating and thinking used by the scientists in the various social
sciences (Bruner, 1960; Herlihy, 1974a).

24

In the early 1960s a massive effort was underway to re-think the
social studies.

Forty social studies projects were funded by the federal

government, private foundations, and local resources.
ber of these projects had risen to over a hundred.

By 1970, the num

The purpose of these

projects had been to develop models and materials for adoption or adapta
tion by local school districts in their efforts to revise the social
studies curriculum to better meet the needs and interests of their stu
dents (McCafferty, 1970).
Another important influence upon the revision of social studies
programs is the financial assistance given local school districts for so
cial studies experimentation and innovation through the Title III programs
of the ESEA.
In the past neither the purpose of social studies nor the term it
self had been defined in such a manner so that it would be acceptable to
all social studies educators (Barth and Shermis, 1970; Barr, 1970).

While

the lack of agreement still exists (Krug, 1970) it is possible to recog
nize several characteristics common to most of the programs that are
labeled the "New Social Studies."

A key feature of these new programs

is the shift in major emphasis from factual content to conceptual struc
tures and process goals (Unruh and Alexander, 1974).

This change in

emphasis reflects the suggestion made by the Woods Hole Conferees that
students need to become familiar with the structure of the discipline .
they are learning.

In social studies the basic processes involved are

the use of the problem solving method of inquiry, the use and development
of the inductive processes, and higher order thinking (Herlihy, 1974a;
Gerlach, 1971).

The movement away from content as the major focus of

social studies does not mean that the content becomes unimportant;
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rather, that the topics or subjects carefully selected for study become
the vehicle for developing process goals (McCafferty, 1970; Beyer, 1967,
1971).

The instructional objectives of the "New Social Studies" can be

grouped into three main categories:

(1) the teaching of cognitive skills,

(2) the teaching of content, and (3) the teaching about values and atti
tudes (Gerlach, 1971).

Other features of the "New Social Studies" in

clude:
1.

The use of multimedia materials

2.

The use of a variety of teaching strategies, among them role

playing, games, and simulations
3.

The view that the social studies need to utilize content drawn

from history, geography, geology, civics, anthropology, archeology,
economics, sociology, and social psychology
4.

The collection and utilization of raw data whenever possible

5.

Frequent use of the case study method (Pearson, 1973)

6.

Greater use of the "in-depth" approach to topics rather than

the traditional "survey" method
At this point, it should be again noted that the basic feature of
the "New Social Studies" programs of the 60s was the emphasis placed upon
the importance of the students learning the basic structure of the dis
cipline being studied and to the teaching of basic thinking skills.
Within the last decade, however, numerous leading social studies educa
tors have become increasingly concerned about the emphasis upon the cog
nitive aspects of the new programs and the resulting de-emphasis of the
affective aspects of social studies instruction (Walsh, 1966; Crowder,
1975; Sykes, 1975).

As a result, new modes for teaching about values,

attitudes, and social skills or processes have been advocated and
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developed and are receiving wide attention (Jarolinek, 1967; Engle,
1971; Taylor, 1973; Crowder, 1975).

Greater attention to the realistic

study of public issues and local community problems is viewed as crucial
by this group.

Hertzberg (1971) has expressed the view that the growing

trend to pay greater attention to this element of social studies (af
fective domain) is a separate new movement, one that will supercede the
"New Social Studies."

However, the term, "New Social Studies," means to

most social studies educators today the approach that is described
briefly in this review of related literature.
The revolution in social studies of the past decade and a half has
been viewed as being constructive.

It is a revolution which is ". . .

bound to raise the prestige of the social studies and make their instruc
tion more effective" (Krug, 1970, p. 776).

The impact of the strategies,

methods, and materials of the "New Social Studies" upon student attitudes
toward social studies is only now beginning to be researched.

Early indi

cations are that the new approach(s) may make social studies a more ap
pealing subject for students.
Herlihy (1974b) in reporting the results of a study of student sub
ject preferences before and after the introduction of a "New Social
Studies" program, Man:

A Course of Study (MACOS), into three separate

schools during the years of 1969-73 found that the students changed their
view toward social studies drastically.

In all three schools social

studies had been listed last by the students at the first of the year.
At the end of the year social studies was listed as the second choice by
students in two of the schools, and it was the favorite subject of the
students in the third school.
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Peckham and Ware (1973) reported that the MACOS program had a posi
tive effect on those students involved in an experimental study designed
to determine the effect of the MACOS program upon the attitudes of stu
dents and teachers toward social studies.

Three schools of the Bellevue,

Washington, Public Schools were randomly selected to use the MACOS pro
gram during the 1969-70 school year.

Three schools using traditional

social studies programs were randomly selected to serve as the control
group.

At the end of the year 19 formal comparisons were made between the

MACOS and the control group.

Seven of the differences were found to be

statistically significant and all favoring the MACOS group.

It was found,

as might be expected, that the students of the MACOS group learned better
the material specific to the MACOS program.

While the difference in the

learning of the common elements of both programs was not found to be sig
nificant, the difference nearly reached conventional significance levels
(p<C .05).

In the area of attitudes, it was found that the students in

the MACOS program viewed themselves more positively as social studies
students, and they also believed that their teachers viewed them in a more
positive manner as social studies students than did the students in the
regular program.

The teachers in the MACOS program also perceived their

students as more interested in social studies than did the teachers in
the regular program (Peckham and Ware, 1973).
Turner and Haley (1975) gathered data on the use and effectiveness
of the "New Social Studies."

In discussing the need for research in this

area they say:
. . . little has been done to assess the impact of the large
expenditure of time, money, and expertise that was involved in
developing the New Social Studies programs. Little is known
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about the extent to which teachers are using these materials.
Less is understood about why teachers choose, or do not choose,
to use the products. There is scant evidence from teachers
using the materials about their effectiveness in the class
room (Turner and Haley, 1975, p. 1).
The researchers sent questionnaires to 4,783 teachers in randomly
selected secondary schools in California, Colorado, Connecticut, and
Texas.

Of the 987 teachers who returned the questionnaires, it was found

that 42 percent of them were using one of the nine sets of "New Social
Studies" materials identified in the questionnaire.

It was found that a

higher percentage of the users of the new programs tended to be teachers
in the following categories:

(1) having between 4 and 18 years of teach

ing experiences, (2) belonging to more.than one professional organiza
tion, (3) being social studies department chairpersons, (4) having per
manent contracts, (5) teaching in urban-suburban schools, and (6) teach
ing in schools graduating classes of more than 500 students.

The

teachers using the nine curriculum materials programs expressed the view
that the programs work well in the classroom, compare well with other
materials, and would be recommended to other teachers by them (Turner
and Haley, 1975).
Summary
A review of the related literature has yielded the following find
ings:
1.

In almost all of the research studies conducted to determine

student preferences, social studies has emerged as the least preferred,
or next to the least preferred, school subject of elementary and
secondary school students.
2.

Boys tend to view social studies more positively than girls.
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3.

The vast majority of the research projects concerning subject

preferences of students have not been designed to identify reasons for
student preference of school subjects.
4.

The three most commonly given hypotheses by educators for

social studies' unpopularity with students are:

(1) the content has

failed to reflect changes in our society making social studies irrele
vant to the students; (2) social studies when taught in an expository
manner with emphasis on memorizing dates, events, places, and names is
boring and meaningless to students; (3) the reading materials are too
difficult for a high percentage of the students at each grade level.
5.

The 1960s was a period of great activity in social studies cur

ricular changes and development.

The numerous curricular developmental

projects whose materials and methods have become known as the "New
Social Studies," attempted to make the social studies more relevant,
intellectually stimulating, and interesting for students.
6.

While

insufficient research has yet been done concerning the

degree of adoption, usage and effectiveness of the materials and methods
of the "New Social Studies" in our nation's schools, early indications
are that students of classes using the "New Social Studies" programs
view social studies much more favorably than students using traditional
materials and approaches.
7.

Emphasis of the "New Social Studies" programs of the 1960s

and early 70s was upon helping students become familiar with the struc
ture of the various social science disciplines and upon basic thinking
skills.

A new movement of the 70s, giving greater attention to the

affective aspects of social studies instruction, emphasizes the need to
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help students develop the necessary attitudes so that they want to iden
tify and solve problems of society.

CHAPTER III

PROCEDURES
The purpose of the study was to determine if there were any signifi
cant differences between the attitudes of sixth grade students toward
social studies and five other academic subjects:
mathematics, reading, and language.

science, spelling,

A further purpose was to determine

what effect the following factors have upon sixth grade students' atti
tudes toward social studies:

sex, size of the school district (student

population), the degree of usage of several instructional strategies and
types of materials, use of "New Social Studies" programs, the amount of
time devoted weekly to social studies instructional activities, and the
socio-economic status of the students' parents.

An additional purpose

was to determine specifically what sixth grade students find most and
least appealing about social studies.
A preliminary review of the literature revealed that social studies
had been, historically, one of the least popular subjects of students
in grades 1-12.

During the 1960s and early 70s a great deal of time,

effort, and money was spent in an attempt to make social studies more rele
vant, interesting, and enjoyable for students.

This was the purpose of

the numerous "New Social Studies" curriculum projects of the 60s.

Yet,

the initial review of the literature revealed that little has been done
to determine what impact, if any, the new programs and materials produced
within the past 15 years have had upon students' attitudes toward social
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studies.
topic.

This study is an attempt to provide additional data on the
The data collected v/as obtained by means of a mailed student and

teacher questionnaire survey and individual student interviews.
Selection of the Testing Instruments
The Questionnaires Used
The design used in the majority of the studies of the past which
dealt with the subject oreferences of students including a ranking by the
students of the various subjects from most preferred to least preferred.
However, student comments about the various subjects were sought in order
to better understand the basis of the subject ranking.- However, addi
tional data was desired by this researcher.

After a careful examination

of the instruments available it was decided that a questionnaire based
upon the repertory grid used by Needles (1975) would be the most useful
(Appendix A).

The questionnaire used was field tested in three sixth

grade classrooms.

The participants of the study were asked to indicate

by placing an "X" in the aporopriate box opposite those phrases they be
lieved accurately described social studies and five other academic sub
jects.

The phrases listed were:

is very interesting, tends to be bor

ing, is quite difficult, books and materials used are interesting, is
quite easy, is imoortant for everyone, gives me a chance to think for my
self, requires a great deal of memorizing, is my favorite subject, and
like it the least.
The teacher of each class surveyed was asked to complete a ques
tionnaire (Appendix B) in order to determine the nature of the social
studies program being used and the degree of use of several types of
instructional strategies and materials that are commonly used in "New
Social Studies" programs.
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The Interview Procedures
The purpose of the interviews was to learn more about what indi
vidual sixth grade students find most and least appealing and worthwhile
about social studies.

It was decided that the desired information could

best be obtained by asking open-ended questions.

An interview guide was

developed which consisted of a few open-ended questions and several
probing or extending questions that could be asked if needed (Appendix E)
in order to obtain the desired data.

In testing the appropriateness of

the interview format, selected sixth grade students were interviewed.
Changes were made in the interview format following the trial interviews.
The Questionnaire Survey
The decision was made to delimit the survey to 75 sixth grade
classes of randomly selected elementary schools of the state of North
Dakota, South Dakota, Minnesota, Wisconsin, and Iowa--commonly referred
to as the Upper Midwest.

Because of the difference in size of popula

tion among the five states it was necessary to obtain a stratified ran
dom sample.

The number of sixth grade classes that were selected in

each state is shown in Table 1.

Patterson's American Education (Elliot,

1975) was used to select the desired number of school systems in each
state.

A table of random numbers was used in making the selections.

Student Interviews
Thirty sixth grade students were interviewed.

They were randomly

chosen from eight selected elementary and middle schools of North Dakota
and Minnesota.
search er.

All interviews were conducted individually by the re
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TABLE 1
DETERMINATION OF NUMBER OF SCHOOLS TO BE
RANDOMLY SELECTED IN EACH STATE
(N=75)

State

Population

Percent
of Total
Population

Wisconsin
Minnesota
Iowa
South Dakota
North Dakota
Totals

4,417,933
3,805,068
2,825,041
666,257
617,761
12,332,061

35.8
30.9
22.9
5.4
5.0
100.0

Number
Included
in Sample
27
23
17
4
4
75

Administering the Questionnaire and Interviews
A packet of materials was mailed in April, 1976, to the 75 elemen
tary principals of the schools randomly selected from a 5 state area.
The packet contained a cover letter (see Appendix C) addressed to the
school principal explaining the purpose of trie survey and asking for his
or her cooperation.

Also included in the packet were:

(1) a set of

I

directions for the teacher selected to administer the questionnaires (see
Appendix D), (2) a form to be filled out by the teacher which asked for
specific information about the social studies program and methods and
materials used (see Appendix B), and (3) 30 student questionnaire forms
(see Appendix A).

The principal was asked to give the packet of materials

to a sixth grade social studies teacher in his or her school.

The

teachers were provided with a self-addressed stamped envelope for return
ing the completed questionnaires.
Thirty interviews of sixth grade students were conducted during the
months of April and May, 1976.

The average interview required about
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25-30 minutes to complete.
transcribed.
study.

The interviews were all tape recorded and

Several of the transcripts appear as Appendix F to this

A summarized account of the data obtained by the interviews is

given in Chapter IV.
Statistical Treatment of the Data
The CROSSTABS (Nie, et al., 1975) program was run to tabulate the
data, as well as to obtain chi square values and contingency coefficients
for the 2 x 3 and 2 x 8 chi square tables.
In comparing the differences between the responses to phrases
describing social studies and science, spelling, mathematics, reading, and
language the CHI SQ (Rosenau, et al., 1975) program was used.

The deter

mined probability levels were multiplied by ten in order to retain a per
experiment error rate being that the responses to the descriptive phrases
concerning social studies were compared with the responses to five other
subjects.
In testing the significance of the differences between the usage
of several teaching strategies and materials in two types of social
studies programs, t-values were obtained using the STWMULT (Rosenau, et al.,
1975) program which utilizes a multiple linear regression approach in
making the analysis.
In most cases, exact probability levels are shown in the tables.
The .05 level was considered the minimum level for significance in this
study.

CHAPTER IV

ANALYSIS OF THE DATA
The purpose of the study was to determine if there were any sig
nificant differences between the attitudes of sixth grade students toward
social studies and five other academic subjects:
mathematics, reading, and language.

science, spelling,

A further purpose

was to determine

what effect the following factors might have upon sixth grade students'
attitudes toward social studies:

sex, size of the school district (stu

dent population), the degree of usage of several instructional strategies
and types of materials, use of "New Social Studies" programs, the amount
of time devoted per week to social studies activities, and the occupation(s)
of the students' parents.

An additional purpose was to determine spec

ifically what sixth grade students find most and least appealing about
social studies; this information was obtained by means of individual
interviews conducted by the researcher.
The data obtained from the questionnaire survey will be first ex
amined.

This will be followed by the presentation of the data obtained

by the individual interview technique.
Data Obtained by the Questionnaire Survey
Questionnaires were mailed to the principals of 75 randomly selected
elementary and middle schools of the states of North Dakota, South Dakota,
Minnesota, Wisconsin, and Iowa.

The principal of each school was asked to

give the letter of explanation and the copies of the teacher and student
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questionnaires to a sixth grade social studies teacher within his or her
school.

The number of schools that were randomly selected in each state

is shown in Table 1 (page 34).

Replies were received from 53 schools

yielding a return rate of 70.7 percent.

The total number of completed

student questionnaires received was 1,277.
The participants of the study were asked to indicate by placing an
"X" in the appropriate boxes opposite those phrases they believed ac
curately describe social studies and five other academic subjects.
Null Hypothesis Number One
There is no significant difference between the attitudes expressed
by sixth grade students toward social studies and the attitudes expressed
by sixth grade students toward five other academic subjects.
This hypothesis is rejected as the differences in the number of
agreeing responses to several phrases describing social studies and five
other academic subjects were found to be statistically significant.
Table 2 lists the total number of the agreeing responses of the survey
population to the ten phrases describing the six academic subjects.
The chi square values that appear in the next series of tables
(Tables 2-11,14) have not been corrected for discontinuity. However, in
all cases the probability levels listed were determined by multiplying
the original probability levels by ten in order to retain a per experiment
error rate.
Science was perceived by the survey population to be more interesting
than social studies.

This was significant at the .0009 level.

However,

social studies was perceived to be more interesting than spelling, mathe
matics, reading, and language.

The difference between the responses to

TABLE 2

AGREEING RESPONSES OF THE SURVEYED SIXTH GRADE STUDENTS TO THE
PHRASES DESCRIBING SEVERAL ACADEMIC SUBJECTS
(N=1277)

Descriptive Phrases

Science
No.
%

Spel1ing
No.
%

Social
Studies
No.
%

Reading
Mathematics
No.
%
No.
%

Is very interesting

721

56.5

216

16.9

626

49.0

518

40.6

495

38.8

235

18.4

Tends to be boring

441

34.5

443

34.7

468

36.7

323

25.3

452

35.4

695

54.4

Is quite difficult

287

22.5

175

13.7

364

28.5

425

33.3

191

15.0

342

26.8

Books and materials used
are interesting

592

46.4

144

11.3

585

45.8

287

22.5

555

43.5

143

11.2

Is quite easy

362

28.4

700

54.8

272

21.3

479

37.5

502

39.3

389

39.5

Is important for everyone

559

43.8

759

59.4

580

45.4

979

76.7

820

64.2

705

55.2

Gives me a chance to
think for myself

422

33.1

312

24.4

421

33.0

412

32.3

486

38.1

271

21.2

Requires a great deal
of memorizing

386

30.2

612

47.9

464

36.3

392

30.7

245

19.2

458

35.9

217 i 17.0

165

12.9

206

16.1

121

34.2

187

14.6

65

5.1

196

102

8.0

291

22.8

193

15.1

136

10.7

333

26.T

Is my favorite subject
•k
Like it the least

15.3

Language
No.
%

No response was given to this item by 26 of the respondents; thus, for this item only, N=1251.
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the phrase to describe social studies and mathematics was found to be
significant at the .0002 level.

The other three differences are sig

nificant at the .0001 level (see Table 3).
TABLE 3
CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON BETWEEN RESPONSES TO THE
PHRASE "IS VERY INTERESTING" TO DESCRIBE SOCIAL
STUDIES AND FIVE OTHER ACADEMIC SUBJECTS
Social Studies
(with 626 agreeing
responses)
Compared To:
Science
Spelling
Mathematics
Reading
Language

Number of
Agreeing
Responses
721
216
518
495
235

X2
13.800
296.382
18.128
26.869
266.496

Contingency
Coefficient
.074
.322
.084
.102
.307

Probabil
.0009
.0001
.0002
.0001
.0001

Six hundred ninety-five students agreed that the phrase, "tends to
be boring," describes language as compared with 468 students who did so
for social studies.

The difference is significant at the .0001 level.

Social studies was perceived to be more boring than mathematics.
was significant at the .0001 level.

This

The other differences were not great

enough to be statistically significant (Table 4).
Social studies was perceived by the respondents to be significantly
more difficult than science, spelling, and reading.

The significance

level is .002 for the difference in the responses concerning social
studies and science, and the significance for the other two comparisons
is at the .0001 level.

Social studies was not perceived to be more sig

nificantly difficult than mathematics or language (Table 5).
The books and materials used in social studies instruction were per
ceived by the respondents to be more interesting than those used in
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TABLE 4

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON BETWEEN RESPONSE TO THE
PHRASE "TENDS TO BE BORING" TO DESCRIBE SOCIAL
STUDIES AND FIVE OTHER ACADEMIC SUBJECTS
Social Studies
(with 468 agreeing
responses)
Compared To:
Science
Spelling
Mathematics
Reading
Language

Number of
Agreeing
Responses

X2

441
443
323
452
695

1.155
.983
37.977
.382
80.636

Contingency
Coefficient

Probability

.021
.020
.121
.012
.175

N.S.
N.S.
.0001
N.S.
.0001

TABLE 5
CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON BETWEEN RESPONSES TO THE
PHRASE "IS QUITE DIFFICULT" TO DESCRIBE SOCIAL
STUDIES AND FIVE OTHER ACADEMIC SUBJECTS
Social Studies
(with 364 agreeing
responses)
Compared To:
Science
Spel1ing
Mathematics
Reading
Language

Number of
Agreeing
Responses
287
175
425
191
342

spelling, mathematics and language.

X2
11.908
83.114
6.602
68.104
.863

Contingency
Coefficient

Probability

.068
.178
.051
.161
.018

.002
.0001
N.S.
.0001
N.S.

The difference in all three compari

sons is significant at the .0001 level.

The social studies instructional

materials were not found to be perceived as significantly more interest
ing than those used in science and reading classes (Table 6).
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TABLE 6

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON BETWEEN RESPONSES TO THE
PHRASE "BOOKS AND MATERIALS USED ARE INTERESTING" TO
DESCRIBE SOCIAL STUDIES AND FIVE OTHER
ACADEMIC SUBJECTS
Social Studies
(with 585 agreeing
responses)
Compared To:
Science
Spelling
Mathematics
Reading
Language

Number of
Agreeing
Responses

X2

592
144
287
555
143

.057
371.651
153.60
6.081
373.651

Contingency
Coefficient

Probability

.005
.356
.238
.049
.357

N.S.
.0001
.0001
N.S.
.0001

Science, spelling, mathematics, reading, and language were all per
ceived by the survey population as being easier than social studies.
The differences are all significant at the .0001 level (Table 7).

TABLE 7
CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON BETWEEN RESPONSES TO THE
PHRASE "IS QUITE EASY" TO DESCRIBE SOCIAL
STUDIES AND FIVE OTHER ACADEMIC SUBJECTS
Social Studies
(with 272 agreeing
responses)
Compared To:
Science
Spelling
Mathematics
Reading
Language

Number of
Agreeing
Responses
362
700
479
502
389

16.619
302.833
80.042
97.214
27.465

Contingency
Coefficient

Probability

.080
.326
.174
.191
.103

.0001
.0001
.0001
.0001
.0001
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A significantly higher percentage of the respondents agreed that
spelling, mathematics, reading, and language are important subjects of
study for everyone than the percentage agreeing that social studies is
important for all.
.0001 level.

All differences were found to be significant at the

No significant difference was found in the number agreeing

with the phrase, "is important for everyone," to describe social studies
and science (Table 8).

Mathematics was identified more often as a sub

ject that is important for everyone than any other of those listed on
the student questionnaire, being thus described by 76.7 percent of the
survey population.
TABLE 8
CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON BETWEEN RESPONSES TO THE
PHRASE "IS IMPORTANT FOR EVERYONE" TO DESCRIBE SOCIAL
STUDIES AND FIVE OTHER ACADEMIC SUBJECTS
Social Studies
(with 580 agreeing
responses)
Compared to:
Science
Spelling
Mathematics
Reading
Language

Number of
Agreeing
Responses
559
759
979
820
705

X2
.634
49.740
260.806
90.299
24.082

Contingency
Coefficient
.016
.138
.304
.185
.097

Probabil
N.S.
.0001
.0001
.0001
.0001

A higher percentage of the respondents identified social studies
as a subject that gives a person a chance to think for himself than
identifying spelling and language in that manner.
are significant at the .0001 level.

Both differences

Reading was perceived by the

respondents as giving a person the opportunity to think for himself sig
nificantly more than social studies.

The difference is significant at
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the .041 level.

The differences in the social studies responses and the

math and science responses were found not to be great enough to be statis
tically significant (Table 9).
TABLE 9
CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON BETWEEN RESPONSES TO THE
PHRASE "GIVES ME A CHANCE TO THINK FOR MYSELF" TO
DESCRIBE SOCIAL STUDIES AND FIVE OTHER
ACADEMIC SUBJECTS
Social Studies
(with 421 agreeing
responses)
Compared To:

Number of
Agreeing
Responses
422
312
412
486
271

Science
Spelling
Mathematics
Reading
Language

X2
.001
22.318
.114
7.003
44.006

Contingency
Coefficient

Probabil

.001
.093
.007
.052
.130

N.S.
.0001
N.S.
.041
.0001

Social studies was perceived by the surveyed students as requir
ing less memorization than spelling.
the .0001 level.

The difference is significant at

Social studies was determined to require significantly

more memory work than science, mathematics, and reading, the differences
being significant at the .006, .014, and .0001 levels, respectively.
The difference in the social studies and language responses were not
significant (Table 10).
Table 11 presents the results of the survey question What is your
favorite subject?

Mathematics was named most frequently.

clearly the most popular.

It is

Social studies is in a medial position.

Mathematics was found to be significantly more popular than social
studies.

The significance level of the'difference is .0001.

Social
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TABLE 10

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON BETWEEN RESPONSES TO THE
PHRASE "REQUIRES A GREAT DEAL OF MEMORIZING" TO
DESCRIBE SOCIAL STUDIES AND FIVE OTHER
ACADEMIC SUBJECTS
Social Studies
(with 464 agreeing
responses)
Compared To:
Science
Spelling
Mathematics
Reading
Language

Number of
Agreeing
Responses
386
612
392
245
458

X2

Contingency
Coefficient

Probability

10.455
34.703
8.858
92.788
.042

.064
.116
.059
.187
.004

.006
.0001
.014
.0001
N.S.

studies was favored over language significantly (at the .0001 level).
Social studies was not found to be significantly favored over science,
spelling, or reading (Table H).
TABLE 11
CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON BETWEEN RESPONSES TO THE
PHRASE "IS MY FAVORITE SUBJECT" TO DESCRIBE SOCIAL
STUDIES AND FIVE OTHER ACADEMIC SUBJECTS
Social Studies
(with 206 agreeing
responses)
Compared To:
Science
Spelling
Mathematics
Reading
Language

Number of
Agreeing
Responses
217
165
437
187
65

X2
.283
5.046
109.952
.974
80.910

Contingency
Coefficient

.011
.044
.203
.020
.175

Probabi1ity
N.S.
N.S.
.0001
N.S.
.0001
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Table 12 lists the favorite subjects of the respondents according
to the order of frequency of being named.
When asked to name the subject least-liked, language was named
most frequently and spelling least often.
position.

Spelling occupies a unique

It is not a highly favored subject, nor is it a highly dis

liked subject.

Table 13 lists the subjects named as least liked in

order from most frequently named to least frequently being listed.
Social studies was named as the subject liked least by 291 students.
Only language was named more frequently (by 333 respondents).
ference was not found to be statistically significant.

This dif

Social studies

was named by a significantly higher number of respondents as the leastliked subject than were the other four subjects (science, spelling, mathe
matics and reading).

These differences are all significant at the .0001

level (Table 14).
Null Hypothesis Number Two
There is no significant difference in the attitudes expressed
toward social studies between sixth grade students in classrooms that
have implemented instruction in the "New Social Studies" and the atti
tudes expressed toward social studies by sixth grade students of class
rooms that have not implemented instruction in the "New Social Studies."
This hypothesis is rejected.

Of the 53 classrooms that responded,

18 (34 percent) were found to be using "New Social Studies" pro
grams.

Two-thirds of these classes had used a "New Social Studies"

program the previous year.

The programs classified as "New Social Studies"

programs have all been identified as such by the National Council for
the Social Studies and/or the Social Science Education Consortium,

TABLE 12

AGREEING RESPONSES OF THE SURVEYED SIXTH GRADE STUDENTS TO THE
PHRASE, "IS MY FAVORITE SUBJECT"
Number

Percent

Number

Percent

1. Mathematics

226

34.98

1 . Mathematics

211

33.44

17.00

2. Science

144

22.29

2. Reading

112

17.75

206

16.13

3. Social Studies

115

17.80

3. Spel1ing

110

17.43

4. Reading

187

14.64

4. Reading

75

11.61

4. Social Studies

91

14.42

5. Spelling

165

12.92

5. Spelling

55

8.51

5. Science

73

11.57

6. Language

65

5.09

6. Language

31

4.80

6. Language

34

5.39

Totals

1277

100.00

646

100.00

631

100.00

Boys and Girls

Number

Percent

1. Mathematics

437

34.22

2. Science

217

3. Social Studies

Boys

Gi rl s

TABLE 13

AGREEING RESPONSES OF THE SURVEYED SIXTH GRADE STUDENTS TO THE
PHRASE, "IS THE SUBJECT I LIKE THE LEAST"
Number

Percent

1. Social Studies

160

25.36

20.28

2. Language

129

20.44

100

15.48

3. Science

124

19.65

4. Science

72

11.15

4. Mathematics

93

14.74

10.65

5. Reading

66

10.22

5. Reading

70

11.09

102

7.99

6. Spelling

62

9.60

6. Spelling

40

6.34

26

2.04

11

1.70

15

2.38

1277

100.00

646

100.00

631

100.00

Number

Percent

1. Language

204

31.58

22.79

2. Social Studies

131

196

15.35

3. Mathematics

4. Mathematics

193

15.11

5. Reading

136

6. Spelling

Number

Percent

1. Language

333

26.08

2. Social Studies

291

3. Science

Boys and Girls

No response
Totals

Boys

No response

Girls

No response
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TABLE 14

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON BETWEEN RESPONSES TO THE
PHRASE "LIKE IT THE LEAST" TO DESCRIBE SOCIAL
STUDIES AND FIVE OTHER ACADEMIC SUBJECTS
Social Studies
(with 291 agreeing
responses)
Compared To:
Science
Spelling
Mathematics
Reading
Language

Boulder, Colorado.

Number of
Agreeing
Responses
195
102
193
136
333

X2
22.419
106.289
23.985
66.691
3.565

Conti ngency
Coefficient

Probability

.093
.200
.096
.160
.037

.0001
.0001
.0001
.0001
N.S.

The names of the "New Social Studies" programs used

in the randomly selected classrooms are given in Appendix G.
It was found that there existed significant differences between
the responses of students of traditional and "New Social Studies" pro
grams to five descriptive phrases (Table 15).

A higher percentage of

the students in the traditional social studies programs agreed with the
phrase "is quite difficult" to describe social studies than students
using "New Social Studies" programs.

This difference was found to be

significant at the .0001 level of confidence.
The books and materials used in social studies were perceived to
be more interesting by the students using "New Social Studies" programs
than students of the traditional programs.

This difference was found to

be significant at the .008 level.
In response to the phrase "is important for everyone" a higher
percentage of the traditional social studies group agreed than students
using the "New Social Studies" programs.. The difference is significant
at the .025 level.

TABLE 15

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY APPLIED FOR
PURPOSE OF COMPARISON OF AGREEING RESPONSES OF STUDENTS USING "NEW SOCIAL
STUDIES" PROGRAMS AND STUDENTS USING TRADITIONAL SOCIAL STUDIES
PROGRAMS TO DESCRIPTIVE PHRASES CONCERNING SOCIAL STUDIES

Descriptive Phrases

Responses of Students
Using "New Social
Studies" Programs
Number
Percent

Responses of Students
Using Traditional
Social Studies Programs
Number
Percent

X2

Contingency
Coefficient

Probabi1ity

Is very interesting

221

50.1

405

48.3

0.390

0.019

N.S.

Tends to be boring

155

35.3

313

37.4

0.434

0.020

N.S.

Is quite difficult

94

21.4

270

32.2

15.984

0.113

.0001

224

51.0

361

43.1

7.011

0.076

.008

98

22.3

174

20.8

0.330

0.018

N.S.

Is important for
everyone

180

41.0

400

47.7

4.996

0.064

.025

Gives me a chance to
think for myself

159

36.2

262

37.3

2.979

0.050

N.S.

Requires a great deal
of memorizing

150

34.2

314

37.5

1.219

0.033

N.S.

Books and materials
used are interesting
Is quite easy

TABLE 15--(Continued)

Descriptive Phrases

Responses of Students
Using "New Social
Studies" Programs
Number
Percent

Responses of Students
Using Traditional
Social Studies Programs
Number
Percent

X2

Contingency
Coefficient

Probability

Is my favorite sub
ject

85

19.4

121

14.4

4.803

0.063

.028

Like it the least

71

16.2

220

26.3

16.068

0.113

.0001

*0f the survey population a total of 439 were in classrooms using "New Social Studies" programs, and
838 were in classrooms using traditional social studies programs.
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A higher percentage of students using the "New Social Studies" pro
grams listed social studies as their favorite subjects than did students
of the other group.

The difference is significant at the .028 level.

In response to the phrase "like it the least" to describe social
studies 26.3 percent of the students of classrooms using the traditional
approach agreed while 16.2 percent of the students in classrooms using
the "New Social Studies" programs listed it as their least-liked subject.
This difference is significant at the .0001 level.
On the teacher questionnaires 16 sixth grade social studies teachers
indicated that their programs, while being identified as traditional social
studies programs, incorporated some of the features of the "New Social
Studies."

The students responses were placed into three categories for

the purpose of analysis.

O

The resulting data appears in Table 16.

An

examination of this table reveals that differences in responses among the
three categories are statistically significant in four areas.

A smaller

percentage of students using "New Social Studies" programs agreed with
the phrase "is quite difficult" to describe social studies than students
of traditional programs and students in programs believed by the teacher
to have incorporated some of the features of the "Mew Social Studies."
The differences among the three groups are significant at the .0002 level
of confidence.
Books and materials used in social studies were listed as inter
esting by a higher percentage of those using "New Social Studies" programs
p
The three categories used for grouping student responses were : being in
classrooms using traditional social studies program^, being in classrooms
using traditional social studies programs but incorporating some of the
features of the "New Social Studies," and being in classrooms using "New
Social Studies" programs.

TABLE 16

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY APPLIED FOR PURPOSE
OF COMPARISON OF AGREEING RESPONSES OF STUDENTS TO DESCRIPTIVE
PHRASES CONCERNING SOCIAL STUDIES GROUPED ACCORDING
TO TYPE OF SOCIAL STUDIES PROGRAM USED

Descriptive Phrases

TSS*
Number Percent

PNSS
Number Percent

NSS
Number Percent

_

Contingency
Coefficient

Probability

Is very interesting

227

49.0

178

47.5

221

50.3

.669

.023

N.S.

Tends to be boring

172

37.1

141

37.6

155

35.3

.536

.020

N.S.

Is quite difficult

143

30.9

127

33.9

94

21.4

17.414

.116

.0002

Books and materials
used are interesting

202

43.6

159

42.4

224

51.0

7.454

.076

.024

Is quite easy

108

23.3

66

17.6

98

22.3

4.471

.059

N.S.

Is important for
everyone

236

51.0

164

43.7

180

41.0

9.643

.087

.008

Gives me a chance to
think for myself

140

30.2

122

32.5

159

36.2

3.693

.054

N.S. •

Requires a great deal
of memorizing

159

34.3

155

41.3

150

34.2

5.736

.067

N.S.

67

14.5

54

14.4

85

19.4

5.161

.063

N.S.

Is my favorite subject

71
16.2
.0001
109
29.1
19.690
.123
Like it the least
111
24.0
*TSS--Traditional Social Studies program, PNSS- -Partial adopti on of methods and materials of the "New
Social Studies," NSS--"New Social Studies" program

I
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than by those of the other two categories.

The differences among the

three groups are significant at the .024 level.
A higher percentage of students of traditional social studies pro
grams agreed with the phrase "is important for everyone" to describe
social studies than students of the other two groups.

The differences

among the three groups are significant at the .008 level (Table 16).
It is interesting to note that while students of traditional social
studies programs find social studies to be more difficult and the books
and materials less interesting than students using the "New Social
Studies" programs they, nevertheless, consider social Studies to be more
important than students in the other two categories.

Perhaps, the old

idea that school activities that are important must be difficult and un
interesting might account for this, seemingly, conflicting data.
In response to the phrase "like it the least" 29.1 percent of the
students of classrooms using programs believed by the teachers to be a
partial adoption of the methods and materials of the "New Social Studies"
agreed.

Twenty-four percent of the students of traditonal programs

agreed, but only 16.2 percent of the students of the "New Social Studies"
programs listed social studies as the least-liked academic subject.
The differences in the responses among the three groups are significant
at the .0001 level of confidence.
The most positive attitudes toward social studies were found to
exist among the students of classrooms using "New Social Studies" pro
grams.

The students in classrooms using traditional programs tended to

have attitudes somewhat more positive toward social studies than students
in classrooms using traditional social studies textbook programs but
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whose teachers indicated that some of the features of the "New Social
Studies" had been adopted (Table 16).
Null Hypothesis Number Three.
There is no significant difference between the attitudes expressed
by sixth grade boys toward social studies and the attitudes expressed
by sixth grade girls toward social studies.
This hypothesis is rejected as significant differences in the
responses of the boys and girls toward three of the ten descriptive phrases
concerning social studies were found to exist (see Table 17).

The boys

tended to perceive social studies as being more interesting than did the
girls.

Three hundred thirty-five boys (51.9 percent) compared with 291

girls (45.9 percent) agreed that the phrase "is very interesting"
describes social studies.

The difference in the responses is significant

at the .046 level of confidence.
be more boring than the boys.
cant at the .025 level.

The girls perceived social studies to

This difference was found to be signifi

A higher number of girls than boys listed social

studies as the least-liked subject.

This finding was significant at the

.036 level.
That the boys of this study tended to view social studies more
positively than the girls is consistent with the findings of several
other subject preference studies (Chase, 1949; Chase and Wilson, 1958;
Greenblatt, 1962; Herman, 1963),
Null Hypothesis Number Four
There are no significant differences in the attitudes expressed
by sixth grade students toward social studies when the responses are
grouped according to the size of the school district (student population)
to which the students belong.
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TABLE 17

Girls'
Responses

Boys'
Responses

X

Descriptive Phrases

ro

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON OF BOYS' AND GIRLS'
RESPONSES TO DESCRIPTIVE PHRASES CONCERNING
SOCIAL STUDIES*
Contingency
Coefficient

Probabil ity

Is very interesting

291

335

3.982

.057

.046

Tends to be boring

251

217

4.999

.064

.025

Is quite difficult

178

186

0.029

.006

N.S.

Books and materials
used are
interesting

277

308

1.688

.038

N.S.

Is quite easy

127

145

0.890

.028

N.S.

Is important for
everyone

275

305

1.555

.036

N.S.

Gives me a chance
to think for
myself

207

214

.004

.003

N.S.

Requires a great
deal of
memorizing

238

226

.916

.028

N.S.

91

115

2.452

.046

N.S.

160

131

4.394

.060

.036

Is my favorite
subject
Like it the least

*A total of 646 boys and 634 girls were included in the survey.
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The hypothesis is rejected as significant differences were found
in the attitudes among the surveyed population when grouped according to
the size of the school district (based upon student enrollment) to which
they belong.

Table 18 gives the percent of students of each school size

category who agreed with the ten phrases pertaining to social studies.
Students in the largest school districts perceived social studies to be
more interesting than students in the two smaller school-size categories.
However, students of the middle-sized schools (student population between
500 and 2500) perceived social studies to be more interesting than those
of the smallest sized schools (population under 500).

The differences

among the three groups are significant at the .003 level.
The students in the smallest schools perceived social studies as
being more boring than those of the other two categories.

The differ

ences among the three groups are significant at the .001 level.
Thirty-five percent of the students of the smallest schools agreed
that the phrase "is quite difficult" describes social studies as compared
with slightly over 25 percent of the students of the other two size cate
gories.

The differences among the groups are significant at the .0007

level.
Students in the smallest and largest sized schools viewed social
studies as being easier than students of the middle category.

The dif

ferences among the groups are significant at the .001 level.
A higher percentage of the sampled students in the largest schools
agreed with the phrase "gives me a chance to think for myself" than
those of the other two categories.

The differences among the three groups

were determined to be significant at the .0001 level.

TABLE 18

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY APPLIED FOR PURPOSE
OF COMPARISON OF AGREEING RESPONSES OF STUDENTS TO DESCRIPTIVE
CONCERNING SOCIAL STUDIES GROUPED ACCORDING
PHRASES '
TO THE SIZE OF THE STUDENTS' SCHOOL DISTRICTS
1

*
Percent

2
Number

3
Percent

Number

Percent

?

Contingency
Coefficient

Probability

Descriptive Phrases

Number

Is very interesting

168

42.9

377

50.5

81

58.3

11.406

.094

.003

Tends to be boring

173

44.1

248

33.2

47

33.8

13.663

.103

.001

Is quite difficult

140

35.7

189

25.3

35

25.2

14.430

.106

.0007

Books and materials
used are interesting

169

43.1

342

45.8

74

53.2

4.239

.058

N.S.

66

16.8

162

21.7

44

31.7

13.626

.103

.001

Is important for every
one

179

45.7

338

45.3

45.3

.014

.003

N.S.

Gives me a chance to
think for myself

113

28.8

239

32.0

69

49.6

20.818

.127

.0001

Requires a great deal
of memorizing

146

37.2

251

33.6

67

48.2

10.933

.092

.004

51

13.0

119

16.0

36

25.9

12.643

.099

.001

31
26.6
8.876
.083
19.8
1--Under 500; 2- -500-2500 ; 3--0ver 2500

.012

Is quite easy

Is my favorite subject

148
106
27.0
Like it the least
*Size of school district (student population):

63
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A greater percentage of students of the largest sized school dis
tricts agreed that social studies "requires a great deal of memorizing"
than students of the smaller sized schools.

The differences among the

three grouos are significant at the .004 level.
The sixth graders of the largest schools listed social studies as
their favorite subject significantly more frequently than those enrolled in
medium and small sized schools.

The differences in the responses among the

three groups are significant at the .001 level.
The lowest percent of those who listed social studies as the leastliked subject v/ere in schools of the 500-2500 category.
the other two groups were very similar.

The responses of

The differences among the three

groups are significant at the .012 level.
"New Social Studies" programs were found to be used most frequently
in schools with populations over 2500.

However, being that only five of

the 53 schools included in the study were of that size the usefulness of
any inferences drawn would be limited (Table 19).

TABLE 19
SOCIAL STUDIES PROGRAM USAGE OF THE SURVEYED CLASSROOMS
CATEGORIZED ACCORDING TO SIZE OF SCHOOL DISTRICT
(N=53)

Type of Program

Size of School District
(Student Population)
Under 500
500-2500
Over 2500
%
No.
No.
No.
%

Traditional Social Studies
Program

13

68.4

21

72.4

1

20.0

6

31.6

8

27.6

4

80.0

"New Social Studies" Program

Of
/o

59

Null Hypothesis Number Five
There is no significant difference in the extent of usage of
selected multi-media materials and instructional strategies between
teachers who have implemented instruction in the "New Social Studies"
and teachers who have not implemented instruction in the "New Social
Studies."
The hypothesis is rejected as significant differences in usage
of two of the ten types of activities and materials were found to exist
between classrooms using two types of social studies programs.

Greater

use was made of newspapers and magazines in classes using "New Social
Studies" programs than in classes using traditional social studies
textbook programs.

The difference is significant at the .05 level.

Case studies were also used more frequently in the "New Social Studies"
classrooms than in those using traditional programs.

This difference

was found to be significant at the .01 level (Table 20).
While the difference in extent of usage was found to be signifi
cant for only two of the ten types of activities and materials, the
usage was somewhat higher in "New Social Studies" classrooms in four of
the other categories (Table 20).
Thirty-five teachers who returned the questionnaires indicated
that they were using traditional social studies textbook programs.

How

ever, 16 of the 35 also indicated that they had incorporated several
of the features of the "New Social Studies" programs into their pro
grams.

In order to determine if this was noticeable in practice, the

data concerning the usage of activities and materials commonly associated
with the "New Social Studies" was placed into three categories:

usage

TABLE 20

SUMMARY TABLE FOR MEAN SCORES AND COMPUTED t VALUES ON USAGE
OF SEVERAL TYPES OF ACTIVITIES AND MATERIALS IN CLASSROOMS
USING TRADITIONAL AND "NEW SOCIAL STUDIES" PROGRAMS
Computed t Value

Activities and Materials

Mean

Newspapers and magazines
Traditional programs
"New Social Studies" programs

1.657
2.055

Audio media (tapes, records, etc.)
Traditional programs
"New Social Studies" programs

1.686
1.611

.30

Visual media (films, film
strips, transparencies, etc.)
Traditional programs
"New Social Studies" programs

2.286
2.167

.63

Creative activities (art, music,
creative writing, etc.)
Traditional programs
"New Social Studies" programs

1.457
1.667

-1.00

Concrete activities (construction
of models, dioramas, etc.)
Traditional programs
"New Social Studies" programs

1 .257
1.389

-0.74

Games and simulations
Traditional programs
"New Social Studies" programs

1.114
1.333

-1.29

Case studies
Traditional programs
"New Social Studies" programs

.714
1.278

-2.58b

Drama and role-playing
Traditional programs
"New Social Studies" programs

1.000
.944

.30

Field trips and other out-of
classroom experiences
Traditional programs
"New Social Studies" programs

.686
.778

.69

2.657
2.500

1.02

Visual aids--non-machine
Traditional programs
"New Social Studies" proqrams
Significant at the .05 level
^Significant at the .01 level

-1.71a
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in traditional social studies programs (TSS); usage in traditional
social studies programs but incorporating several of the features of the
"New Social Studies" (PNSS); and usage in "New Social Studies" programs
(NSS).

This data is presented in Table 21.

An examination of the table

reveals that usage in the middle category (PNSS) was more similar to the
third category (NSS) than to the first (TSS).
Null Hypothesis Number Six
There is no significant relationship between the listing of
social studies as the most preferred subject by sixth grade students
and the extent of usage of several kinds of instructional strategies
and materials.
The hypothesis is rejected as significant differences were found
to exist among three of the ten categories.

This is shown in Table 22.

In classrooms that reported using creative activities (art, music,
writing, etc.) to an extensive degree, 26.3 percent of the students
named social studies as their favorite subject.

In classrooms report

ing moderate usage 16.3 percent listed social studies as their favorite
subject.

The percent in classrooms with limited use is 14.2 percent.

In classrooms not using creative activities the rate dropped to 11.1
percent.

The differences among the four types of usage are significant

at the .005 level.

It is apparent that the number in classrooms which

reported extensive usage of creative activities naming social studies
as the favorite subject accounts for most of the difference.
In the one classroom reporting extensive use of concrete ac
tivities (constructing models, making exhibits, etc.) 50 percent of the
students listed social studies as their’favorite subject.

When concrete

TABU 21
USAGE (AS DETERMINED BY THE TEACHER) OE VARIOUS ACTIVITIES A\3 MATERIALS
AS PART OF THE TOTAL SOCIAL STUDIES PROGRAM IN SIXTH GRADE CLASSROOMS
CATEGORIZED BY TYPE OF SOCIAL STUDIES PROGRAM*

Type of Activity or Materials

TSS— (N=l9)*
Number Percent

Newspapers and magazines:
Extensive use (more than once a week)
Moderate use (at least 4 times per month)
Limited use (a few times a year)
Not used

PNSS- -(N=16)
Number Percent

NSS— (N=18)
Number Percent

1
6
10
2

5.3
31.6
52.6
10.5

5
7
4
0

31.3
43.8
25.0
0.0

5
9
4
0

27.8
50.0
22.2
0.0

1
7
9
2

5.3
36.8
47.4
10.5

5
8
2
1

31.3
50.0
12.5
6.3

2
9
5
2

11.1
50.0
27.8
11.1

Visual media (films, slides, filmstrips,
transparencies):
Extensive use (more than once a week)
Moderate use (at least 4 times per month)
Limited use (a few times a year)
Not used

5
10
4
0

26.3
52.6
21.1
0.0

10
5
1
0

62.5
31.3
6.3
0.0

4
13
1

22.2
72.2
5.6

Creative activities (art, music, creative
writing, etc.):
Extensive use (more than once a week)
Moderate use (at least 4 times per month)
Limited use (a few times a year)
Not used

0
6
11
2

0.0
31.6
57.9
10.5

1
10
5
0

6.3
62.5
31.3
0.0

4
4
10
0

22.2
22.2
55.6
0.0

Audio media (tapes, records, listening centers) :
Extensive use (more than once a week)
Moderate use (at least 4 times per month)
Limited use (a few times a year)
Not used

CT>

ro

TABLE 21--(Continued)

Type of Activity or Materials

TSS— (N=l9)
Number Percent

PNSS--(N=16)
Number Percent

NSS~(N=18)
Number Percent

Concrete activities (construction of models,
dioramas, exhibits, etc.)
Extensive use (more than once a week)
Moderate use (at least 4 times per month)
Limited use (a few times a year)
Not used

0
4
13
2

0.0
21.1
68.4
10.5

1
6
8
1

6.3
37.5
50.0
6.3

0
7
11
0

0.0
38.9
61.0
0.0

Games and simulations:
Extensive use (almost weekly)
Moderate use (a few times per month)
Limited use (a few times a year)
Not used

0
1
15
3

0.0
5.3
79.0
15.8

1
4
11
0

6.3
25.0
68.8
0.0

0
7
10
1

0.0
38.9
55.6
5.6

Case studies:
Extensive use (almost weekly)
Moderate use (a few times per month)
Limited use (a few times a year)
Not used

0
3
5
11

0.0
15.8
26.3
57.9

0
3
8
5

0.0
18.6
50.0
31.3

0
8
7
3

0.0
44.4
38.9
16.7

Drama and role-playing:
Extensive use (almost weekly)
Moderate use (a few times per month)
Limited use (a few times a year)
Not used

0
4
9
6

0.0
21.0
47.4
31.6

0
3
12
1

0.0
18.6
75.0
6.3

0
3
11
4

0.0
16.7
61.0
22.2

0
0
15
4

0.0
0.0
79.0
21.0

0
0
9
7

0.0
0.0
56.3
43.8

0
0
14
4

0.0
0.0
77.8
22.2

Field trips and other activities that occur
beyond the classroom:
Extensive use (almost weekly)
Moderate use (a few times per month)
Limited use (a few times a year)
Not used

TABLE 21 — (Continued)

Type of Activity or Materials
Visual aids--non-machine (charts, maps,
graphs, pictures, etc.):
Extensive use (daily)
Moderate use (at least twice a week)
Limited use (a few times per month)
Not used
★

TSS— (N=19)
Number Percent

11
8
0
0

58.0
42.1
0.0
0.0

PNSS- -(N=16)
Number Percent

13
2
1
0

81.3
12.5
6.3
0.0

NSS— (N=18)
Number Percent

9
9
0
0

50.0
50.0
0.0
0.0

TSS--Traditional social studies program, PNSS— Partial adoption of methods and materials of the
New Social Studies," NSS— "New Social Studies" program
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activities were used moderately the percent is 20.9.
the figure drops to 13.4 percent.

With limited use

When not used at all only 7.9 percent

of the students listed social studies as their favorite subject.

The

differences among the four categories are significant at the .0001 level.
Field trips and other out-of-classroom experiences were reported
to be used either on a limited basis or not at all.

In classrooms us

ing this type of activity on a limited basis 18.8 percent of the stu
dents listed social studies as their favorite subject.

Only 8.9 percent

of the students in classrooms not using field trips, etc. listed social
studies as their favorite subject.

The difference between the two

numbers is significant at the .0001 level.
No other significant relationships were found to exist between the
listing of social studies as the favorite academic subject and the de
gree of usage of the other several types of activities and materials
identified on the teacher information form (Table 22).
Null Hypothesis Number Seven
There are no significant differences in the attitudes of sixth
grade students toward social studies when grouped according to the amount
of time devoted per week to social studies instructional activities.
This hypothesis is

rejected as the differences in the responses

to six of the ten descriptive phrases among the three categories of stu
dents were determined to be statistically significant.

Those students

in classroom that spend the greatest amount of time on social studies
activities per week perceived social studies to be more interesting,
less boring, and the books and other materials to be more interesting

TABLE 22

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY APPLIED FOR
PURPOSE OF COMPARISON OF AGREEING RESPONSES TO THE PHRASE "IS MY FAVORITE
SUBJECT" TO DESCRIBE SOCIAL STUDIES WHEN CATEGORIZED ACCORDING TO THE
DEGREE OF USAGE OF SEVERAL KINDS OF INSTRUCTIONAL STRATEGIES
AND MATERIALS

Type of Activities/Materials and
Deqree of Usaqe

Percent of Students
in Classrooms Who
Listed Social Studies
As Favorite Subject

Newspapers and magazines:
Extensive use
Moderate use
Limited use
Not used

15.5
17.4
16.0
8.0

Audio media (tapes, records, etc.):
Extensive use
Moderate use
Limited use
Not used

18.3
16.1
17.7
7.3

Visual media (films, filmstrips,
transparencies, etc.):
Extensive use
Moderate use
Limited use

15.5
16.7
15.6

Creative activities (art, music,
creative writing, etc.):
Extensive use
Moderate use
Limited use
Not used

26.3
16.3
14.2
11.1

Contingency
Coefficient

Prob
ability

3.082

.049

N.S.

7.579

.077

N.S.

.339

.016

N.S.

12.828

.099

.005

X2

TABLE 22--(Continued)

Type of Activities/Materials and
Degree of Usage

Percent of Students
in Classrooms Who
Listed Social Studies
As Favorite Subject

Concrete activities (construction
of models, dioramas, etc.):
Extensive use
Moderate use
Limited use
Not used

50.0
20.9
13.4
7.9

Games and simulations:
Extensive use
Moderate use
Limited use
Not used

25.0
12.1
17.3
15.1

Case Studies:
Moderate use
Limited use
Not used

X2

Contingency
Coefficient

Prob
ability

34.647

.163

.0001

6.072

.068

N.S.

14.8
17.1
16.1

.81

.025

N.S.

Drama and role-playing:
Moderate use
Limited use
Not used

12.6
17.2
16.3

2.938

.048

N.S.

Field trips and other out-ofclassroom experiences
Limited use

18.8

TABLE 22--(Continued)

Type of Activities/Materials and
Degree of Usage
Visual aids--non-machine
Extensive use
Moderate use
Limited use

Percent of Students
in Classrooms Who
Listed Social Studies
As Favorite Subject
17.5
14.0
10.5

X2

3.125

Contingency
Coefficient

Prob
ability

.049

N.S.

00
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than the students in classes spending a lesser amount of time per week
on social studies activities.

The students in classes devoting the

greatest amount of time to social studies activities per week (5 hours
or more) perceived social studies to be more important, a subject that
permits a person to think for himself, and one that requires a great
deal of memorizing, to a greater degree, than did students of the other
two categories (Table 23).
Null Hypothesis Number Eight
There is no significant relationship between the listing of social
studies as the most preferred subject by sixth grade students when the
responses are grouped according to the occupations of the parents.
This hypothesis is retained as the differences among the responses
of students when grouped according to the occupation of the parents were
not sufficiently great to be statistically significant (Table 24).
The information obtained for this categorizing was given by the sampled
students who were asked on the questionnaire forms to list the occupa
tion of their father and mother.

The occupational categories used for

analyzing the responses are based upon the system used by the U.S.
Bureau of the Census and described by Havighurst and Neugarten (1967).
The data used in making the statistical analysis for testing the hy
pothesis is shown in Tables 25 and 26.
The researcher makes no claim of great accuracy for the method
used in determining the occupation of the parents.

It appeared to be

the only feasible way in which to obtain the data in attempting to de
termine whether or not the socioeconomic status of the parents plays
any significant role in students naming social studies as their favorite

TABLE 23

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY APPLIED FOR PURPOSE
OF COMPARISON OF AGREEING RESPONSES OF STUDENTS TO DESCRIPTIVE
PHRASES CONCERNING SOCIAL STUDIES GROUPED ACCORDING TO
HOURS PER WEEK DEVOTED TO SOCIAL STUDIES ACTIVITIES

Descriptive Phrases

★
1
Number Percent

2

3

Number

Percent

Number

Percent

X2

Contingency
Coefficient

Prob
ability

Is very interesting

109

38.4

403

51.7

114

53.3

16.707

.114

.0002

Tends to be boring

132

46.5

270

34.7

66

30.8

16.256

.112

.0003

Is quite difficult

87

30.6

207

26.6

70

32.7

3.916

.055

N.S.

Books and materials used1
are interesting
no

38.7

368

47.2

107

50.0

7.886

.078

.019

Is quite easy

58

20.4

168

21.6

46

21.5

.168

.011

N.S.

134

47.2

332

42.6

114

53.3

8.143

.080

.017

Gives me a chance to
think for myself

79

27.8

245

31.5

97

45.3

19.013

.121

.0001

Requires a great deal
of memorizing

100

35.2

267

34.3

97

45.3

9.065

.084

.011

Is my favorite subject

37

13.0

137

17.6

32

15.0

3.460

.052

N.S.

Like it the least

71

25.0

161

20.7

59

27.6

5.562

.066

N.S.

Is important for every
one

*1— 3 hours or less per week; 2- -about 4 hours weekly; 3--5 hours or more per week
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TABLE 24

CHI SQUARE ANALYSIS, CONTINGENCY COEFFICIENT, AND PROBABILITY
APPLIED FOR PURPOSE OF COMPARISON OF AGREEING RESPONSES OF
STUDENTS TO TWO DESCRIPTIVE PHRASES CONCERNING SOCIAL
STUDIES GROUPED ACCORDING TO THE OCCUPATION OF
THE PARENTS*

Descriptive Phrases

X2

Contingency
Coefficient

Probability

Is my favorite subject

2.732

.046

N.S.

Like it the least

3.768

.054

N.S.

*The following categories were used in determining the placement of stu
dent responses according to the occupation of the parents as listed by
students on the questionnaires: 1. Major executive, Owner large busi
ness; Owner small business; 3. Professional; 4. Farmer; 5. Sales, Cleri
cal; 6. Skilled worker; 7. Semi- or unskilled worker; 8. Unemployed,
welfare. The data on which the findings of Table 24 are based appears
in Tables 25 and 26.
TABLE 25
STUDENT AGREEING RESPONSES TO THE DESCRIPTIVE PHRASE "IS MY FAVORITE
SUBJECT" TO DESCRIBE SOCIAL STUDIES GROUPED ACCORDING
TO OCCUPATION OF THE PARENTS
Occupational Category_________________________ Number_________ Percent
Major executive, Owner
large business

1

16.7

2.

Owner small business

9

18.8

3.

Professional

24

18.9

4.

Farmer

44

15.2

5.

Sales, Clerical

21

16.4

6.

Skilled worker

47

17.9

7.

Semi- or unskilled worker

53

14.2

1.

Total

206
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TABLE 26
STUDENT AGREEING RESPONSES TO THE DESCRIPTIVE PHRASE "LIKE IT THE LEAST"
TO DESCRIBE SOCIAL STUDIES GROUPED ACCORDING TO
OCCUPATION OF THE PARENTS
Occupational Category

1.

Number

Percent

Major executive, Owner
large business

1

16.7

2.

Owner small business

7

14.6

3.

Professional

27

21.3

4.

Farmer

72

24.8

5.

Sales, Clerical

26

20.3

6.

Skilled worker

58

22.1

7.

Semi- or unskilled worker

90

24.2

8.

Unemployed, welfare

10

23.3

Total

291
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or least-liked academic subject.

Based on the findings of this study,

it apparently does not.
Data Obtained by Student Interviews
Thirty sixth grade students (14 boys and 16 girls) from eight
selected elementary and middle schools of the Red River Valley of North
Dakota and Minnesota were individually interviewed by the author of
this study.

The students who were interviewed were selected from each

classroom by using a table of random numbers.

No more than four stu

dents were selected from any one classroom or school.

The interviews

were conducted following a format that appears as Appendix E of this
study.

The interviews required approximately one-half hour to complete.

All interviews were tape recorded and transcribed.

Several of the trans

scripts of the interviews appear as Appendix F.
The main purpose of the interviews was to attempt to determine spec
ifically what students find most and least appealing about social studies.
Past studies have indicated that social studies is not a popular aca
demic subject; yet, little research has been conducted to determine why
this is so.
Data Pertaining to Question Number One
What will be the most common responses given by the interviewed
sixth grade students to the question:

What do you find to be most in

teresting and enjoyable about social studies?
The most frequent response given to the question was that the most
interesting feature of social studies is that one has an opportunity to
learn about people.

That response was given by all of the boys interviewed
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and 75 percent of the girls.

The next most frequently given reason for

enjoying social studies was that studying about foreign countries is
interesting.
students.

This reason was given by 50 percent of the interviewed

Construction and map activities were both named by 46.7

percent of the students.

Following those two reasons was that the

filmstrips and movie films used as part of social studies instruction
are very interesting.

Eight students mention field trips and social

studies textbooks as reasons for enjoying social studies.

Other reasons

given in descending order of frequency were games, creative writing,
oral reports, discussions on current events, note taking, completing
worksheets, studying a variety of topics, using records and tapes, and
educational TV.

Table 27 lists all of the reasons given and the number

of times each was named by the students.
Data Pertaining to Question Number Two
What will be the most common responses given by the interviewed
sixth grade students to the question:

What do you find to be least

interesting and appealing about social studies?
The three reasons given most frequently to the question were:
the social studies textbooks used (mentioned by 56.7 percent of those
interviewed, written tests (named by 53.3 percent), and completing
worksheets and answering questions found at the end of textbook chap
ters or units (given by 46.7 percent).

Following these were several

other reasons ranging in frequency of being given from 20 to 3.3 percent
(Table 28).

TABLE 27

RESPONSES (OBTAINED BY INDIVIDUAL INTERVIEWS) OF RANDOMLY SELECTED SIXTH GRADE
STUDENTS TO THE QUESTION: WHAT DO YOU FIND MOST INTERESTING AND
ENJOYABLE ABOUT SOCIAL STUDIES?
(N=30)
Boys

Girls
Number
Percent

Total
Number
Percent

Number

Percent

14

100.00

12

75.00

26

86.67

Studying about foreign countries

9

64.29

6

37.50

15

50.00

Map activities

6

42.86

8

50.00

14

46.67

Project activities (making ex
hibits, models, charts,
drawings, scrapbooks, etc.

8

57.14

6

37.50

14

46.67

Filmstrips and films

3

21.43

10

62.50

13

43.33

Field trips

5

35.71

3

18.75

8

26.67

Social studies textbooks

3

21.43

5

31.25

8

26.67

Games (simulation & others)

3

21.43

3

18.75

6

20.00

Creative writing activities

2

14.29

3

18.75

5

16.67

Oral reports

2

14.29

3

18.75

5

16.67

Item
Studying about people (of the
past and present)

TABLE 27— (Continued)

Boys
Item

Number

Percent

Girls
Number
Percent

Total
Number
Percent

Reading about and discussing
current events

1

7.14

3

18.75

4

13.33

Note taking

1

7.14

1

6.25

2

6.67

Completing worksheets

2

14.29

2

6.67

Variety of topics

1

7.14

Records and tapes
Educational TV

1

7.14

1

6.25

2

6.67

1

6.25

1

3.33

1

7.14

TABLE 28

RESPONSES (OBTAINED BY INDIVIDUAL INTERVIEWS) OF RANDOMLY SELECTED SIXTH GRADE
STUDENTS TO THE QUESTION: WHAT DO YOU FIND LEAST INTERESTING AND
APPEALING ABOUT SOCIAL STUDIES?
(N=30)
Boys

Girls
Number
Percent

Total
Number
Percent

Number

Percent

10

71.43

7

43.75

17

56.67

Written tests

9

64.29

7

43.75

16

53.33

Completing worksheets and writ
ing answers to textbook
questions

4

28.57

10

62.50

14

46.67

Studying about the distant past

5

35.71

1

6.25

6

20.00

Memorizing dates and names

3

21.43

2

12.50

5

16.67

Discussing ideas that are too
difficult

2

14.29

3

18.75

5

16.67

Not getting to decide what is to
be studied

2

14.29

2

12.50

4

13.33

Teachers talk too much

1

7.14

3

18.75

4

13.33

Note taking

1

7.14

2

12.50

3

10.00

Homework assignments

1

7.14

1

6.25

2

6.67

Item
Social studies textbooks

TABLE 28— (Continued)

Boys
Item

Number

Percent

1

Working contracts
Using workbooks
Using maps

Girls
Number
Percent

1

6.25

7.14
1

6.25

Total
Number
Percent
1

3.33

1

3.33

1

3.33

CO
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Data Concerning Question Number Three
What will be the most frequently named ways by the interviewed
sixth grade students for helping to make social studies more interest
ing and exciting for students?
The suggestions given by the students provide a most interesting
list (see Table 29).

Topping the list is the providing for a variety

of activities and projects.

This was suggested by 18 (60 percent) of

the 30 students interviewed.

A distant second was:

give students few

written tests (named by 33.3 percent of the students).

Have numerous

field trips and out-of-classroom activities was the suggestion made the
next most frequently (made by 30 percent of the students).
tional suggestions were given.

Ten addi

An examination of this list reveals that

it is quite close agreement with suggestions that are frequently given
by authorities in the field for making social studies a more relevant
and interesting study for young people.
Data Concerning Question Number Four
What will be the most frequently given responses of the inter
viewed sixth grade students to the question:

What is the purpose of

social studies?
Four reasons were given.

It is interesting to note that the

responses given to the question reveal the traditional role of social
studies--providing the students with factual knowledge of the past
(history).

The most commonly stated purpose of social studies given by

the students was to learn more about other countries and their people.
This reason was given by 23 of the students (76.7 percent).

To learn
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TABLE 29

RESPONSES OF RANDOMLY SELECTED SIXTH GRADE STUDENTS (OBTAINED BY
INDIVIDUAL INTERVIEWS) TO THE QUESTION: IF YOU WERE A SOCIAL
STUDIES TEACHER WHAT WOULD YOU DO TO MAKE SOCIAL STUDIES
MORE INTERESTING AND EXCITING FOR YOUR STUDENTS?
(N=30)
Item

Number

Percent

Provide for a variety of ac
tivities and projects

18

60.00

Give students few written tests

10

33.33

Have numerous field trips and
out-of-classroom activities

9

30.00

I wouldn't talk too much

7

23.33

Let students decide what they
want to study

5

16.67

Make frequent use of group dis
cussions

5

16.67

Use textbooks and textbook ques
tions only occasionally

4

13.33

Let students work in small groups
often

3

10.00

Prepare study-guide sheets for
students

3

10.00

Use filmstrips and films
frequently

3

10.00

Use games often

2

6.67

Give brief assignments

1

3.33

Provide for individual differ
ences

1

3.33
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factual information needed in the future was the purpose given by 17
of the students (56.7 percent).
quently were:

The other two purposes given less fre

to learn the achievements of the people of the past and

to learn about the past in order not to repeat the mistakes that have
been made (see Table 30).
The responses of the students to the four research questions
failed to reflect the impact of the "New Social Studies" upon student
opinions, classroom methods, and materials used in social studies in
struction.

However, the number of students interviewed and the number

of schools represented (8) was not sufficient to make a statistical
analysis of the data meaningful.

Nevertheless, the data obtained does

reveal that the old read-recite-test method is still frequently used by
social studies teachers.

Perhaps, the newer social studies movements

of the past fifteen years have failed to capture the attention, interest,
and support of the average classroom social studies teacher as suggested
by Gerlach (1971) and Winn (1971).

TABLE 30

INTERVIEWS) TO THE QUESTION:

WHAT IS THE PURPOSE OF SOCIAL STUDIES?
(N=30)
Boys

Item

Girls
Number
Percent

Total
Number
Percent

Number

Percent

To learn more about other
countries and their people

11

78.57

12

75.00

23

76.67

To learn factual information
needed in the future

9

64.29

8

50.00

17

56.67

To learn the achievements of
the people of the past

4

28.57

3

18.75

7

23.33

To learn about the past for
the purpose of not repeating
the mistakes of the past

1

7.14

4

25.00

5

16.67

CHAPTER V

SUMMARY, CONCLUSIONS AND DISCUSSION, AND RECOMMENDATIONS
Summary
The main purpose of the study was to determine if there were any sig
nificant differences between the attitudes of sixth grade students to
ward social studies and five other academic subjects:

science, spelling,

mathematics, reading, and language.
Another purpose was to determine what effect the following factors
have upon sixth grade students' attitudes toward social studies:

sex,

size of school district, the degree of usage of several instructional
strategies and types of materials, the degree of implementation of the
"New Social Studies" approach, the amount of time devoted per week to
social studies activities, and the socio-economic status of the students'
parents.
A third purpose was to determine specifically what sixth grade
students find most and least interesting and meaningful about social
studies.
A questionnaire was devised consisting of ten descriptive phrases.
The respondents were asked to identify the phrases they believed ac
curately described social studies, science, spelling, mathematics, reading
and language.

The phrases used were: is very interesting, tends to be bor

ing, is quite difficult, books and materials used are interesting, is
quite easy, is important for everyone, gives me a chance to think for my
self, requires a great deal of memorizing, is my favorite subject, and
83

84

like it the least.

One of the results of a pilot study conducted was

the revision of the questionnaire format and the selection of the
statistical tests that were used to analyze the data.
The states of the Upper Midwest (North Dakota, South Dakota, Minne
sota, Wisconsin, and Iowa) were selected to comprise the geographical
area from which the sample would be drawn.

Seventy-five elementary

schools of the 5 state area were selected using a table of random num
bers.

Because of the differences in population among the states the

random sampling was stratified.

Completed questionnaires were received

from 53 sixth grade classes for a return rate of 70.67. percent.
of 1277 completed student questionnaires were received.

A total

Three computer

programs (CROSSTABS, CHI SQ, and STWMULT) and other statistical calcula
tions were used to analyze the data.
Thirty sixth grade students, randomly selected from eight elemen
tary schools of the northern half of the Red River Valley of North Dakota
and Minnesota, were interviewed.

The purpose of the interviews was to

learn more about what individual sixth grade students find most and
least interesting and meaningful about social studies.
format was developed utilizing open-ended questions.

An interview
Extending questions

were listed that could be used when necessary to obtain the desired in
formation.

The interview procedure was field tested which resulted

in a moderate revision of the wording of the questions.

The individual

interviews were all tape recorded; later, typed transcripts were pre
pared.

The data obtained by interviewing students was first analyzed

to determine how it could best be organized.

The data was then sorted and

placed into tables; however, the data was not statistically analyzed.
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The findings are summarized in the same order the null hypotheses
and interview questions were presented in Chapter IV.
1.

Significant differences were found to exist between the atti

tudes of sixth grade students toward social studies and science, spell
ing, mathematics, reading, and language.
a.

Social studies was perceived to be more interesting than

spelling, mathematics, reading, and language but less interesting than
science.
b.

Social studies was perceived to be significantly less bor

ing than spelling but more boring than mathematics.
c.

Social studies was perceived by the respondents to be sig

nificantly more difficult than science, spelling, and reading but less
difficult than mathematics.
d.

The books and materials used in social studies classes

were perceived by the study population to be significantly more interest
ing than those used in spelling, mathematics and language classes.
e.

Science, spelling, mathematics, reading, and language were

all perceived to be significantly easier than social studies.
f.

Social studies was found to be viewed as being significantly

less important by the sixth grade students than spelling, mathematics,
reading, and language.
g.

Spelling and language were perceived by the respondents

to be subjects that provide a significantly lesser chance for the learner
to think for himself than social studies; however, reading was perceived
as providing a significantly greater ooportunity for independent thinking
than social studies.
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h.

Social studies was perceived to require significantly

more memorization than science, mathematics, and reading but less mem
orization than spelling.
i.

When asked to indicate th£ favorite subject a signifi

cantly higher percentage named mathematics than social studies.

A sig

nificantly lower percentage listed language as the favorite subject
than social studies.
j.

When asked to indicate the subject liked least a signifi

cantly higher percentage listed social studies than science, spelling,
mathematics and reading.
2.

Significant differences between the attitudes of students in

traditional and "New Social Studies" programs were found to exist.
Students in classrooms that were using "New Social Studies" programs
perceived social studies to be less difficult, less important for every
one, but having materials that are more interesting than students who
were in traditional social studies programs.

However, social studies

was named as the favorite subject by a significantly higher percentage
of the students in "New Social Studies" programs and a significantly
lower percentage listed it as their least-liked subject.
3.

There were significant differences in the attitudes between

boys and girls toward social studies.

Boys perceived social studies to

be more interesting and less boring than girls.

Also, a significantly

lower percentage of the boys listed social studies as their least-liked
subject.
4.

It was found that students in the larger school systems held

more positive attitudes toward social studies than students in medium
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and small sized schools.

Differences in the responses to eight of the

ten descriptive phrases were found to be statistically significant.
5.

Newspaper, magazines, and case studies were found to be used

significantly more frequently in classrooms using "New Social Studies"
programs than in classrooms using traditional social studies programs.
No significant differences were found in the usage of the eight other
types of activities and materials identified on the teacher questionnaire.
6.

A significantly higher number of respondents listed social

studies as the favorite subject in classrooms that made extensive use
of concrete activities (construction of models, dioramas, exhibits, etc.)
and creative activities (writing, art, music, etc.).

Also, a signifi

cantly higher percentage of students in classrooms whose teachers pro
vided field trips and other out-of-classroom experiences listed social
studies as the favorite subject than students in classrooms not provided
those experiences.
7.

Students in classrooms that devoted the greatest amount of

time per week to social studies activities possessed more positive atti
tudes toward social studies than those devoting less time.

Significant

differences were found to exist among the responses of students to six
of the ten descriptive phrases.

In all but one case those in the middle

category (about four hours devoted weekly to social studies) and the third
category (five hours or more) displayed more positive attitudes than
those of the first category (students in classroom devoting about three
hours or less per week to social studies activities).
8.

No significant relationship was found to exist between the oc

cupations of the parents and the listing of social studies as the favor
ite or the least-liked academic subject.
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9.

Studying about people, foreign countries, working on map and

project activities, and viewing filmstrips and films were the most fre
quently given answers to the question:

What do you find most interest

ing and enjoyable about social studies?
10.

Using social studies textbooks, being given written tests,

and completing worksheets were the most frequently given answers to the
question:

What do you find least interesting and appealing about social

studies?
11.

When the interviewed students were asked to name what they

would do, if they were teachers, to make social studies interesting and
exciting the most frequent response was--provide for a variety of ac
tivities and projects.
interviewed.

This response was given by 60 percent of those

Giving students few written tests was the next most fre

quently given response (33 percent), and having numerous field trips and
other out-of-classroom experiences was the third most commonly given
responses (30 percent).
12.

When asked to state the purpose of social studies the 30 inter

viewed students gave only four:

(1) to learn more about other coun

tries and their people; (2) to learn factual information needed in the
future; (3) to learn the achievements of the people of the past; and
(4) to learn about the past for the purpose of not repeating the mistakes
of the past.
Conclusions and Discussion
In this study mathematics was named by 34 percent of the selected
population as the favorite subject, making it clearly the top choice.
This finding is consistent with those of previous studies involving
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students of the middle grades (Holmes, 1937; Mosher, 1952; Chase and
Wilson, 1958; Greenblatt, 1962).

Mathematics ranked second in student

preference in the studies reported by Chase (1949) and Herman (1963).
Science and social studies were the next most frequently listed
subjects in this study being named by 17 percent and 16.3 percent, res
pectively, as the favorite academic subjects.

However, social studies

was named as the second most disliked subject by the students of this
study.

When one considers the standing of social studies on both lists

(favorite subject and least-liked subject) it must be concluded that so
cial studies was perceived by the respondents as being relatively unpopu
lar.

Only language was found to have lesser student appeal.

Social

studies was also determined to be the least or next to the least preferred
academic subject in the studies reported by Holmes (1937), Jersild and
Tasch (1949), Chase (1949), Chase and Wilson (1958), Greenblatt (1962),
and Herman (1963).

An exception was the finding of Mosher who concluded

that social studies stood ". . . up well among the top choices, with
pupils of both sexes, on all levels" (Mosher, 1952, p. 38).
Language was found to be significantly less preferred than social
studies by the selected pooulation of this study.

Language headed the

"least-liked subject" list and was at the bottom of the "favorite subject"
list.

It is, definitely, the least popular academic subject among the

research population.
In analyzing the data it was found that the students in "New
Social Studies" programs revealed significantly more positive attitudes
toward social studies than students in traditional social studies pro
grams.

This finding is consistent with those of Herlihy (1974b) and

30
Peckham and Ware (1973).

"New Social Studies" programs were found to

be used in 34 percent of the classrooms that returned the questionnaires.
Boys were found to possess more positive attitudes toward social
studies than girls in this study.

This was also true in the research

reported by Chase (1949), Jersild and Tasch (1949), Chase and Wilson
(1950), Greenblatt (1962), and Herman (1963).
An analysis of the data obtained by the student questionnaires re
vealed that significant relationships exist between students naming
social studies as the favorite subject and the following factors:

(1)

use of "New Social Studies" programs, (2) frequent use (more than once a
week) of creative and concrete activities as part of social studies
classwork, (3) use of field trips and other out-of-classroom experiences,
(4) being enrolled in a large school district (student population over
2500), and (5) being in classrooms that devote five or more hours per
week to social studies instruction.
Based upon an analysis of the data collected in this study, it
can be said that the content, methods, and materials used in "New
Social Studies" programs are helping to improve the image of social
studies among elementary school students of the states from which the
selected population was drawn.
The interviews with randomly selected sixth grade students of
eight elementary schools of the northern Red River Valley revealed that
the main reasons for student dissatisfaction with social studies are:
unappealing textbooks, having too many written tests, unappealing work
sheets and study guides, and lack of variety in the day-to-day class
activities.
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The interviewed students perceived social studies to be a subject
that is needed in order to provide one with factual information.

It

was not perceived by the students to be for the purpose of acquiring
ability in rational thinking and problem solving.
flect the attitudes of the teachers.

This appears to re

This might be attributed to the

weakness pointed out by Gerlach that leading social studies educators and
curriculum experts have tended to overlook the critical need of pro
viding the classroom teacher with experiences that would enable them to
become aware of and understand the new objectives associated with the
"New Social Studies" (Gerlach, 1971).

Others have also questioned

whether the classroom teachers have adequate professional preparation for
teaching the "New Social Studies" (Winn, 1971; Zevin, 1973) .
Positive changes have taken place in the curriculum of elementary
social studies within the past fifteen years.

The direction(s) that

social studies education will take in the future seems uncertain.

Otto's

assessment of the state of social studies education remains appropriate:
"The changing needs of a rapidly changing society will undoubtedly keep
this curriculum area in flux during the foreseeable future" (Otto, 1956,
p. 258).
Recommendations
The following recommendations are based upon the analysis of the
collected data and the survey of the related literature.

The more posi

tive attitudes toward social studies of students enrolled in classrooms
using "New Social Studies" programs are due, it is logically assumed, to
the content, materials, and methods of those programs; the recommendations
reflect in part, that assumption.

It is recommended:
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1.

That social studies teachers use a variety of methods and ma

terials to develop and maintain student interest in social studies;
2.

That sixth grade students be given the opportunity to actively

participate in social studies activities.

Reading a textbook and lis

tening to the teacher talk is not active participation;
3.

That schools adopt and use social studies programs based upon

the content, strategies, methods, and materials of the National Social
Studies Projects of the 1960s or develop local programs which incorporate
these features;
4.

That teachers be provided more opportunities through pre- and

in-service education to become familiar with current trends and develop
ments in social studies education;
5.

That additional research be conducted to determine the extent

of usage and effectiveness of "New Social Studies" programs;
6.

That additional research be conducted to determine ways to help

make social studies a more interesting, meaningful, and exciting study
for students.

APPENDIX A

STUDENT QUESTIONNAIRE
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Columns
1 2 3 4 5 6 7 8 9 10

Please do not write above this line.
GRADE 6— STUDENT QUESTIONNAIRE
_________Boy

__________ Girl

Parents' occupations:
Father's__________Mother's________

Directions: Please place an "X" in each box if you think that the
phrase on the left side describes the subject.

Descriptive Phrases
Is very interesting
Tends to be boring
Is qui te difficult
Books and materials
used are interesting
Is qui te easy
Is important for
everyone
Gives me a chance to
think for myself
Requires a great deal
of memorizing
Is my favorite subject
(Check only one.)
Dislike it the most
(Check only one.)

Social
Science Spelling Studies

Math Reading Language

APPENDIX B

TEACHER QUESTIONNAIRE
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TEACHER QUESTIONNAIRE
1.

What is the size of your school district (total student population)?
Under 500
500-2500
Over 2500

2.

What is the name of the social studies textbook or program that your
students are using?_________________________________________________

3.

If the use of the inquiry or discovery method, case studies, and mul
ti-media materials is considered the "New Social Studies" approach,
how would you evaluate your social studies program? (Check only one.)
_____ Ours is a "New Social Studies" program
______Our program incorporates some of the features of the "New
Social Studies"
______Our social studies program utilizes the traditional approach

4.

Was the majority of your students in a "New Social Studies" program
lastyear? _____ Y e s _____No

5.

Which of the following is closest to the amount of time spent per
week on social studies activities by your students?
3 hours or less
about 4 hours
5 hours or more

6.

To what extent are the following activities/materials used as part
of your total social studies program? (Please not that the criteria
given for your choice of selection is the same for items a,b,c,d, and e.
Another set of criteria is given for items f,g,h, and i. The last
item (j) has still another set of criteria for determining your
response.)
a.

Newspapers and magazines:
______ Extensive use (more than once a week)
______Moderate use (at least 4 times per month)
_____ Limited use (a few times a year)
Not used

b.

Audio media (tapes, records, listening centers):
______ Extensive use (more than once a week)
______Moderate use (at least 4 times per month)
______ Limited use (a few times a year)
Not used

c.

Visual media (films, slides, filmstrips, transparencies):
______ Extensive use (more than once a week)
______Moderate use (at least 4 times per month)
______ Limited use (a few times a year)
Not used
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d.

Creative activities (art, music, creative writing, etc.):
______ Extensive use (more than once a week)
______Moderate use (at least 4 times per month)
______Limited use (a few times a year)
Not used

e.

Concrete activities (construction of models, dioramas, ex
hibits, etc.):
______ Extensive use (more than once a week)
______Moderate use (at least 4 times per month)
______ Limited use (a few times a year)
Not used

f.

Games and simulations:
______ Extensive use (almost weekly)
______Moderate use (a few times per month)
______ Limited use (a few times a year)
Not used

g.

Case studies:
______ Extensive use (almost weekly)
______ Moderate use (a few times per month)
______ Limited use (a few times a year)
Not used

h.

Drama and role-playing:
______ Extensive use (almost weekly)
______Moderate use (a few times per month)
______ Limited use (a few times a year)
Not used

i.

Field trips and other activities that occur beyond the classroom
______ Extensive use (almost weekly)
______ Moderate use (a few times per month)
______ Limited use (a few times a year)
Not used

j.

Visual aids--non-machine (charts, maps, graphs, pictures, etc.):
______ Extensive use (daily)
______Moderate use (at least twice a week)
______ Limited use (a few times per month)
Not used

APPENDIX C

LETTER OF REQUEST
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University of North Dakota
Grand Forks, North Dakota 58201
April 14, 1976

Dear Elementary or Middle School Principal:
Selected sixth grade social studies teachers and students from five
states of the Upper Midwest are being invited to participate in a
study that is being conducted this spring. The study has been approved
by Dr. Lowell Thompson, Professor Education in the Center for Teaching
and Learning at the University of North Dakota.
The purpose of this study is to investigate the attitudes of sixth
grade students toward social studies and five other academic subjects.
Would you be willing to assist in the following manner? Give the in
struction letter and the set of teacher and student questionnaires to
a sixth grade social studies teacher within your school.
The time needed for the sixth grade teacher and the students to com
plete the questionnaires should not exceed 10-15 minutes.
If you wish to receive the results of this study (which could be of
considerable interest to you and your staff), please write your name
and address on the reverse side of the attached postcard. You will
receive a detailed abstract of the study no later than November 15,
1976.
Your anticipated assistance in this survey is greatly appreciated.
Sincerely yours,
Norman C. Machart
Graduate Student
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University of North Dakota
Grand Forks, North Dakota
April 14, 1976
Dear Sixth Grade Social Studies Teacher:
Selected sixth grade social studies teachers and students from five states
of the Upper Midwest are being invited to participate in a study that is
being conducted this spring. The study has been approved by Dr. Lowell
Thompson, Professor of Education in the Center for Teaching and Learning
at the University of North Dakota.
The purpose of this study is to investigate the attitudes of sixth grade
students towards social studies and five other academic subjects.
Would you please assist me in the following manner?
1.
2.

Complete the teacher information form as accurately as possible.
Distribute the questionnaires to your students.
a. Read the directions with the students so they are sure of what
is being requested of them. Please point out to the students
that they are not limited to placing just one "X" in each
row, except for the last two rows.
b. Explain to the students that the information will be used in
a study to determine how sixth grade students feel about the
academic subjects.
c. Please mention to the students that they are not to write
their names on the questionnaires. This should be helpful in
getting them to express their true feelings.
d. When the questionnaires are completed, please return them in
the attached self-addressed, stamped envelope.

The students should be able to complete the questionnaires within a time
period of 10-15 minutes. Would you please have your class complete the
questionnaires within the next day or so, if possible, after you
receive this request from your principal?
(The teacher and student questionnaires are not coded in any manner.)
If you are interested in receiving the results of this study (which
could prove to be of considerable interest to you), please write your
name and address on the reverse side of the enclosed postcard. You
will receive a full abstract of this study no later than November 15,
1976.
Your anticipated assistance in this survey is greatly appreciated.
Sincerely yours,
Norman C. Machart
Graduate Student
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INTERVIEW FORMAT
I.

II.

Introduction: The interviewer will first introduce himself and
then learn the name of the student. The interviewer will try to
make the student feel comfortable. A certain amount of "small
talk" during the first few minutes of the interview will help the
student to feel more at ease. The interviewer might state his pur
pose by saying: "I'm from the University of North Dakota. I have
been finding out more about social studies classes in elementary
schools. I would like to ask you some questions about social
studies. Please answer them as honestly as you can. Because later
I will want to think more about what you have said, I would like
to tape our conversation. Is that all right with you?" If the
student gives any indication that he or she will be uncomfortable
about having the interview taped, then brief notes will have to
be taken during the interview; in that case, a full account should
be written as soon as possible after the interview has been con
cluded.
Questions to be asked (Note:
asked only when necessary.)
A. Main question:

The follow-up questions should be

How do you feel about social studies?

Follow-up questions:

B.

1.

Do you think social studies classes are interesting?
Why or why not?

2.

How does your social studies class compare with other
classes of yours?

Main question:

What do you like best about social studies?

Follow-up questions:

C.

1.

How do you like the topics that you have studied?
ones have been most interesting?

Which

2.

Have you liked the materials that you have used?

Explain.

3.

What activities have you done that you have enjoyed the most?

4.

What has been the most interesting thing that you have ever
done in a social studies class?

Main question:

What do you like least about social studies?

Follow-up questions:
1.

What have been the least interesting topics you have studied
about in social studies?
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2.

What materials have you used in social studies classes that
you've liked least of all? Why?

3.

What class activities do you find the least interesting?
Why?

D.

Main question: If you were a social studies teacher what would
you do to make social studies interesting for your students?

E.

Main question:

What is the purpose of social studies classes?
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Interview 1-C
I:

How do you feel about social studies?

C:

Well, let me think. Oh, it's O.K. Sometimes it's kind of interest
ing. I think it's quite important for our future. Like you can
find out what people did a long time ago and then maybe you wouldn't
make the same kind of mistakes they did.

I:

Are your social studies classes interesting?

C:

Sometimes they are, and sometimes they aren't.

I.

When are they?

C:

Well, it's kind of fun to learn about people who lived a long time
ago. But I don't like it if we have to memorize dates and things.

I:

Do you have to do that frequently?

C:

Oh, not so much I guess. But sometimes our teachers goes on too
long about something that happened a long time ago. Then it gets
kind of boring. If he makes too big a thing out of it.

I:

How does social studies compare with your other classes?

: You mean with reading and all of them?
I:

Yes.

C:

Well, it's not my favorite. That's for sure. Math is. It's not
as bad as language though. That's really boring. Oh, I suppose
it's about in the middle.

I:

What do you like best about social studies?

C:

Ummm, I guess maybe finding out something about people from other
countries and how they live, and things like that. This year we
studied about Japan and China. That was pretty interesting.

I:

How do you feel about the materials that you use in social studies?

C:

Like books and things?

I:

Yes.

C:

They're O.K. except we have this one book that's really old. That
book isn't too good. They're all falling apart. We've got a new
book about people from different places that's pretty good. The
films and slides we see are good. Sometimes we use tapes, records,
and stuff.
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I:

What activities have you done that you've really enjoyed?

C:

Ohhh, I guess the best thing we did this year was when we made up
our own tall tales about Paul Bunyan. Some of them were really
funny. Some were pretty dumb. This lady came and talked to us
about Paul Bunyan. She's a nun and she knows a lot about Paul
Bunyan and lumberjacks. We saw a filmstrip, too.

I:

What else has been fun?

C:

Sometimes we get to work in groups. That's fun, but sometimes some
of the boys get kind of rowdy when we dothat. The teacher
says we
need to get better control of ourselves.
I guess we're not too bad
when we stick to business.

I: What do you mean by "stick to business"?
C: When we can get some work done. If we goof
what we're supposed to be doing.

around then we don't do

I:

What do you like least about social studies?

C:

Oh, when we have to find things on a map. I don't know that much
about maps. The places are all so close together and then I get
kinda nervous because I can't find the places right away. It's em
barrassing if you have to find it in front of the whole class and
you can't see where it is. My friend is just a whiz with maps.
She remembers where everything is. She's really smart in that way.

I:

What topics have you studied that you think are the least inter
esting?

C:

Let me see . . . when we were in the fifth grade we studied about
when they found America. That wasn't too bad but it seemed like we
stayed on that too long. After a while it got kinda boring. The
Vikings were O.K. but, well . . .

I:

What else haven't you liked?

C:

Well, when we have to study for a test. Especially if our teacher
says we have to know certain dates. It's a lot to remember when the
tests are hard.

I:

If you were a social studies teacher what would you do to make social
studies interesting for your students?

C:

More group projects. Do things so we'd be more involved. That's
better than listening to the teacher talk. Games are fun, too. I
can learn a lot by playing games. That year we played one that was
fun except it took too long for the teacher to explain it to us.
I got tired of listening to the directions. They weren't that hard.
Well . . . maybe for some.
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I:

Why do you have social studies classes?

C:

So kids got to learn about the past. Then maybe we won't make the
same mistakes again. Like make us aware of things and the trouble
people had. So we just know more about things and how to live
together better.

I:

Where did you get this idea from?

C:

Oh, the teachers always say that history is important. But it's
true that you can learn about mistakes when you study about other
people.

I:

Would you like to tell me something else about social studies?

C:

No, not really.

I guess I told you what I think.

Interview 12-B
I:

How well do you like Social Studies?

C:

It's fun. It depends on the area you're working on. Like I don't
like the textbook part of it and reading it. The worksheets-they're fun when you look it up and all that, but sometimes the
questions . . . Well, the questions are sometimes hard and you can't
get them.

I:

Who prepares the worksheets?

C:

The teacher makes the worksheets so they go along with the book. We
don't have a regular sixth grade book about Minnesota so we have to
use a fourth grade book.

I:

What have you been studying?

C:

Ah, this year it's Minnesota history, and like we had Red River Land
at the beginning of the year. We watched it on TV.

I:

Was that interesting?

C:

Yah, very interesting. I really liked it.
for about three months.

I:

Did you use video tapes?

C:

No, they were broadcasted at regular times so we had to tune in at
the right times. They were on Tuesdays and Thursdays.

I:

Did you have materials to use with the programs?

We watched those programs

109

C:

Yes, we had worksheets that went along with the programs. My teacher,
____________________ , and the other sixth grade teacher made some
of them.

I:

How does social studies compare with other subjects?

C:

It's my best, social studies is. I like reading very much, too.
English is at the botoom of my list.

I:

What do you like best about social studies?

C:

Like in Red River Land the man on TV he went into interesting facts
about Red River Land and its history. The worksheets were fun.
So that's what I liked. I like, well, the best part of social studies
is when we get into the facts, the interesting facts. The voyageurs-they were interesting to study about. I don't like so much about
all this glacier business. Like how it got smoothened out.

I:

Why not?

C:

Well, ahh, it's so much in the past, and nobdy was around then. It's
so way back that it isn't appealing to me. We spent so much time
on it sort of just going over and over it.

I:

Was that necessary?

C:

Not that much. If we'd have been learning about people at the same
time it would have been O.K. then. Our textbooks do tell us a lot
about what people did. Then there are the worksheets to do.

I

What else do you enjoy about social studies?

C

Well, the project was fun?

I

What project?

C

I did a project. You had to have a social and science project. I
like the social better. You could do anything that has to do with
Minnesota. I did population. Like who lives where and so forth. I
put it on charts to use when I reported to the class. Today, we'll
hear more of the reports. It's fun giving them and hearing what
the others did.

I:

How long was yours?

C:

Well, we each are allowed about ten minutes. Some seem to need more
time than that. Then we all keep track and give one another scores.
We rate one a n o t h e r . _____________ gives us about half of our points,
and our totals made up the other half.

I:

What other projects have you done, that you've enjoyed.

no
C:

I liked Red River Land.

Watching it on TV.

That was fun.

I:

As you think back, what has been the single most exciting thing you
have done in social studies?

C:

I, I think it would be in third grade or in fourth grade when we
studied foreign countries. Like the habits of people and what they
did. That's what I really like. And last year, in fifth grade we
studied the states and the crops that are grown.

I:

You mentioned foreign countries.

C:

Well, I think then I realized they are different than ours.
hadn't heard of lot of them before.

I:

Is social studies useful for you?

C:

Yeh, well I mean it should be. It gives you a background. When we
studied about Minnesota I got more out of it because of what I had
learned before.

I:

What is least interesting or appealing to you about social studies?

C:

Well, I suppose it's when they got a story to tell and then they tell
a whole mess of other stuff. They should keep just to the one thing.

I:

Teachers?

C:

Yeh, well, no. The books mainly. Well, I like learning facts, but
some of the chapters have too many of them. Then it gets tiresome.
It spoils the story. Some of the chapters are too long. But, its
pretty interesting anyway.

I:

What do teachers do that takes interest away from social studies?

C:

Well, our teacher gives us lectures. That's O.K. It makes it easier
to understand sometimes. I can't think of, anything that isn't good.
Well, sometimes it drags when the worksheets are too hard and long.
It would be better if our teacher gave us many short ones instead
of long ones. Something psychological, I guess.

I:

If you were a social studies teacher what would you do or not do?

C:

Well, I'd make out study sheets for the students to use so that the
book would be easier. Sometimes the facts get a little too com
plicated.

I:

Are the ideas you are studying about too difficult?

C:

Sometimes, for lots of kids they are. I might find it easier than
some. For some it isn't. I think they miss the main point. But
the majority of my class likes social studies anyway.

Why are they interesting?
And I

Ill

I:

What else would you do if you were a teacher?

C:

Well, I think I'd probably have more lectures, and I'd go over the
context of the book with them to help them. And I'd add interest
ing facts for them.

I:

What would you not do?

C:

Oh, I, ah, I wouldn't make the worksheets too long. I wouldn't want
them to get discouraged. I'd have them work part of the time in
groups more. But you have to be careful. It depends on how you
partition them up in groups. Like some groups just don't get that
much done. I wouldn't want to turn the students off?

I:

What would turn them off?

C:

Massive worksheets.

I:

What else would you do or not do?

C:

Well, I'd be sure to take enough field trips. We took a field trip
out to the sand hills. We pretended we were voyageurs, and when we
got on top we looked the country over trying to decide what would be
the best spot for our fort. And we ate beef jerky like they did.
It wasn't penmican like they ate. Similar, though.

I:

What is the purpose of social studies?

C:

Well, our teacher told us that it would
of our ancestry and what they did. And
of our state. And then we'll take more
something. But other than that I don't

I:

Any other reason?

C:

Ah, ah, well to learn about famous people, what they did, what they
invented. In the younger grades we had stories about famous people
so we'd know about our past.

I:

Have you always liked social studies as much as you do now?

C:

No, I used to hate it.

be to kind of get a background
to learn about the history
interest when we got to see
really know.

\

I:

What has made a difference?

C:

Well, in fourth grade it wasn't so good. We had this horrid workbook.
Just no good. It was off from the book. Then in fifth and sixth
we did more things. It seems like it's more real and not just some
thing from a book.
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Interview 15-6
I:

Is social studies interesting?

C:

Well, ya, it's pretty interesting. Like we had this class called Red
River Land, and we learned about Minnesota's past and how the land came
to be the way it is. That was pretty interesting. It was on TV.
Now we just using a book. It isn't too interesting now.

I:

Why was Red River Land more interesting to you than what you're doing
now?

C:

Well, because we got to watch it on TV, and we had good worksheets
and good discussions on it. Now we just read a chapter in the book
and then do a worksheet on it. It's not too exciting this way.

I:

What is the name of the book you're using?

C:

Ah, I think it's called Exploring Minnesota. It's a pretty old
book. A lot of the pictures look old-fashioned now.

I:

How do you rate social studies?

C.

What do you mean?

I:

Yes.

C:

It's way down compared with the others.

I:

Have you always felt this way about social studies?

C:

No, in third grade I really liked it. We had stuff on different
countries and stuff like that. We learned what kids in other lands
did. That was interesting.

I:

What has caused the change in your attitude from third grade to
this year?

C:

I guess it is what we're studying now.

I:

Why isn't what you're studying now as interesting?

C:

Well, it's just that I didn't know what we studied in third grade.
It was new to me. Like what we do now. I know it. We seem to
study it every year. That's why.

I:

What's the best part of social studies?

C:

(Long pause) Well, when we went to that old schoolhouse.
fun. And I like when we have movies and filmstrips.

What I think of it?

That was
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I:

Tell me a little about the old schoolhouse.

C:

Well, there's this old country school near here. Someone, I guess
it was the principal, that got the idea to clean it up and send
each class out there for one day. We do things like they used to.
We pretend that we're in different grades so the teacher has to have
a lot of different classes. We have morning and afternoon recess
like they did long ago. We washed our hands in some old basins.
Today, the kindergarten kids are out there.

I:

That sounds like fun.

C:

It was. We learned about the past and had fun doing it.
better than reading some old dry book.

I:

You mentioned liking films and filmstrips.

C:

Well, it's just that they stick to one subject, and they make it
easy to understand. And then the pictures help. They really
explain it so that it's clear.

I:

Then, do the ideas you're dealing with become clearer?

C:

You get to see it instead of just reading about it.

I:

As you think back, what is the one activity that you were involved
in that seems the most unforgettable?

C:

I guess this year when we went to the old schoolhouse. I really felt
like it was a long time ago. I'll remember it. That was really
a good idea. We found out how it was to walk to school, what they
studied, and how they scheduled their classes. When the teacher
was working with one grade the others had to do work by themselves
so they wouldn't bother the class up at the front.

I:

What is the least interesting part about social studies?

C:

Well, I hate worksheets. We have this fourth grade book, and we
have to, you know, read the chapter and then do the worksheets.
All you have to do is get the answers right out of the book. You
don't even have to think--just copy from the book. That's sort of
blah.

I:

___________________ , if you were a teacher what would you do and not
do to make social studies intersting and worthwhile for your students

C:

Well, I'd take the kids on a lot of fieldtrips. Like to some his
toric place or something. I wouldn't just make them read the book
and do worksheets. That's not very fun.

I:

And what else would you do?

That's

Why?
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C:

Well, I don't know, I guess have movies for them and let them do
different kinds of things. Not just reading all the time. I'd
have good discussions after the movies.

I:

Do you like group discussions?

C: Yes.

If you're not

forced to

talk.

I: Are you?
C:

No, not really, but some of the kids are kind of shy.
too much.

I:

Why do students have social studies?

But some talk

C: Well, I suppose one thing. . . . Ourteacher
saidif someone asks you
that to say that you learn so that you don't makethe samemistakes
that your forefathers did. I don't know if that is such a good
reason.
I:

Is there any other reason you can think of for having social studies
classes?

C:

You know that happened before, and then it'll help you when you get
into high school.

I:

Is this anything else you would like to say?

C:

No, I don't think so.

Interview 24-G
I:

What are your feelings about social studies?

C:

It's fun. You watch filmstrips and learn about different places.
You find out what they do in different countries and in the old
countires.

I:

How does social studies compare with other subjects?

C:

Sometimes it's more fun and interesting than other subjects.

I:

What is your favorite subject?

C:

Math.

I:

And then.
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C:

Reading.

And then social studies comes next.

I:

What do you seem to enjoy most about social studies?

C:

When we find out different things about the countries.
how they compare with ours.

I:

Do you have an interesting book to use this year?

C:

Yeh, it's about Greek and Roman civilization.

I:

Have you studied that all year?

C:

Well, at the beginning of the year we studied Eurasia.
ed to this book.

I:

Are the books paperbacks?

C:

The one about the Greeks and Romans has.

I:

What activities in social studies classes have you found interesting?

C:

This year at the beginning of each social class we get to go outside
for fifteen minutes. Then on Fridays we read news articles, and we
v/atch filmstrips.

I:

Every Friday?

C:

Yes.

I:

Please tell me more about the news articles.

C.

Well, we get them out of a recent paper: and we read them if he picks
us. And then if we have anything to say about it we can at the end.

I:

What are some of the other things you like to do?

C:

Well, bringing the new articles is fun, and reading Newstimes on
Monday is fun.

I:

How do you use your Newstime magazine?

C:

Well, we start, ah, ah, he picks us to read.
word puzzles and jokes and that.

I:

Do you ever work on any type of projects?

C:

Ah, no.

I:

Have you ever--in any grade?

Finding out

Then we switch

The other has a hard cover.

And then we do the cross
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C:

I don't think so.

I:

Do you ever take fieldtrips?

C:

In fourth grade we took field trips.
I don't know where else.

I:

Was that part of your social studies work?

C:

Ya, it was part of social studies.

I:

What types of materials do you think are the most interesting?

C:

Ummm,like what do you mean?

I:

What kinds of materials do you use in your work in social studies?

C:

Mostly our books and the Newstimes.

We went to the coke plant and

I: What about maps?
C:

We study maps.

I: How?
C:

Well, we read and we use the maps. We read the maps, and then he gives
us a test on them. He wants to see how good we studied.

I:

What are some of the least interesting parts of social studies?

C:

Answering questions.

I:

On a test?

C:

Yeh.

I:

Or the ones your teacher asks?

C:

Well, those are O.K. but the hard ones in the books.

I:

Do you have to write the answers?

C:

Sometimes, and sometimes we answer them aloud in class. I don't like
to answer questions on paper becuase it's sometimes hard to find
the answers.

I:

Do you feel that some of the ideas are hard to understand?

C:

Oh, ya.

I:

Is there something else you don't like?
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C:

In social studies?

I:

Yes.

C:

Ummm, mainly when we read all the time cause sometimes you read for
about a month, and you don't have any filmstrip.

I:

So you like filmstrips?

C:

They make what we're studying more interesting and easier.

I: What else?
C:

I can't think of anything else.

I:

As you think back in time, what stands out in your mind as the most
interesting and exciting thing you have ever done in social studies?

C:

Well, I guess in fourth grade when we got to go to the Coke plant.

I:

If you were a social studies teacher what would you do to make the
subject interesting and exciting for your students?

C:

Well, I'd have them read some pages and talk out loud about it.
do some projects. And I'd give them some tests once in awhile.
filmstrips, too.

And
And

©

I:

Anything else?

C:

Umm . . .

I:

What would you be sure not to do?

C:

Give them hard questions to write the answers to.

I:

Or?

C:

I'm not sure.

I:

What is the reason for having social studies?

C:

Well, so they can learn about different places if they want to go
there. Or how it was in the beginning of the world. And to compare
the differences.

I:

What differences?

C:

Between two countries.

I:

Why would a person want to do that?

C:

Well, just to see what it's like.
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I: Can you think of any other reasonfor social studies?
C: Well, if someone asked us a questionwhere a city was, we'd know
Or what the agriculture is or something like that.

it.

I: Is there anything else you'd like

to say about social studies?

C: In fourth grade we had projects.
about, and we drew maps.

We made pictures of a place we read

I:

Did that make it better?

C:

Yes.

I:

In what grade has social studies been the most interesting?

C:

Fourth grade.

I:

Do you have anything else to say?

C:

No.

Interview 29-B
I:

__________ , how well do you like social studies?

C:

It's not too good.

I:

If you would make a list of the subjects you like best, where would
social studies be listed?

C:

Well, language would be at the bottom, and social studies would be
next to the last. I'd put science at the top of the list.

I:

What about social studies do you find to be most interesting?

C:

Oh, like when you discuss with the class about history and stuff.

I:

Have you always liked group discussios?

C:

Oh, ya.

I:

What is the usual procedure for your social studies classes?

C:

He gives us an assignment, and we read it.
cuss it in class.

I:

Has that been the usual method used each year?

Then the next day we dis
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C:

Yes.

I:

What do you do besides read and discuss?

C:

Well, we have tests and do our questions at the end of each chapter.
Then when we get done studying the questions we have a test.

I:

How do you feel about tests?

C:

Oh, they're not too bad.

I:

What else do you do in social studies?

C:

Well, we get to talk about wildlife and stuff.

I:

What topics other than wildlife do you enjoy?

C:

I don't know.

I:

When you think back was there ever a time when you were doing something
in social studies that was so interesting you could hardly wait to
get back to school the next day to continue it?

C:

No.

I:

What materials do you use besides textbooks?

C:

Maps, and we have two books.

I:

What are they about?

C:

They're both on Minnesota.
other one is a new one.

I:

Which one is better?

C:

I like the old one better.

I:

Oh, you live in North Dakota?

C:

Terrible.

I:

Are there many others in your class who live in North Dakota?

C:

No, I'm the only one.

I:

Do your classmates joke about you being a North Dakotan and spending
your social studies time studying Minnesota?

C:

Oh ya. They tease me and say that the telephone poles are the trees
of North Dakota.

(Laughter)

One is called Our Minnesota, and the

I live in North Dakota,
How do you like studying Minnesota?
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I:

Yet the land around____________ looks just like where you live across
the Red River in North Dakota.

C:

Ya, that's right.

I:

N o w _________ , what are some things you don't enjoy about social
studies?

C:

The tests and the questions.

I:

What questions?

C:

The questions at the end of the chapters.

I:

How about if you just orally

C:

Yeh, that would be better.

I:

What else don't you like about social studies?

C:

Like when we study about the Romans and stuff.

I:

That isn't interesting?

C:

Well, it's so old and stuff.

I:

It happened so long ago.

C:

Yeh, it doesn't have any connection with me.

I:

Can you think of anything else that is good about social studies.
Maybe we didn't spend enough time on that.

C:

Studying about countries and stuff.

I:

What else do you use besides your textbooks?

C:

We use globes and maps. And we have map skills and stuff.
the maps and write things down.

I:

Do you have a special book for that?

C:

Yeh.

I:

Do you find that interesting?

C:

Oh, yeh.
places.

I:

Do you ever have any special projects or activities?

C:

Oh, just the maps.

discussed the question?

We study

Then he gives us some maps to color things in and draw

And sometimes we have oral reports.
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I:

Do you enjoy presenting an oral report?

C:

Oh, ya.

I:

What about games?

C:

No.

I:

Case studies?

C:

Huh?

I:

Case studies.

C:

What's that?

I:

Oh, they are written accounts of what has happened somewhere, and af
ter studying the information you try to analyze what happened and why.

C:

Oh, maybe a little, but not much.

I:

Do you use filmstrips very frequently?

C:

Yeh, somewhat.

Do you ever use any?

We see a filmstrip about once every two weeks.

I : __________ , if you were a social studies teacher what would you do
to make the subject interesting for your students?
C:

Well, go over the stuff in class and not have tests--just like little
quizes that the whole class could answer.

I:

And?

C:

And give them a mark and have some mapwork to do.

I:

Would you have a lot of reading in the book and discussing?

C:

Oh, about--well, I'd have them read sometimes, and sometimes I'd read
it. And when it was nice outside, I'd have classes outside.

I:

Would you try to have more activities of different types?

C:

Yes, like filmstrips and stuff like that.

I:

__________ , just why is it that you don't enjoy social studies more
than you do?

C:

Oh, it's what we study about and the reading.
that much reading.

I:

Why do schools have social studies as part of the curriculum?

I don't like to do
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C:

Well, so you can learn about the countries--other countries--and the
religion and . . .

I:

Why would that be necessary?

C:

Well, so you know where to go and stuff.

I: Any other reason?
C:

I can't think of any other.

I:

Is social studies an important subject?

C:

Oh, ya, a little.

I:

What makes it most important?

C:

What I already said--so you can find out about other countries.

I:

What is the most important subject?

C:

Language, I suppose.

I:

__________ , one more question. Can you think of some things that
your teacher does that you would like to have him stop doing?

C:

Give us tests.

I: What else?
C:

Mainly that, I guess.

APPENDIX G

LIST OF "NEW SOCIAL STUDIES" PROGRAMS USED
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"NEW SOCIAL STUDIES" PROGRAMS USED IN RANDOMLY
SELECTED SIXTH GRADE CLASSROOMS
Name of Program

Number of Classrooms Using Program

Holt Databank System
Holt, Rinehart and Winston, Inc.,
1973

7

Social Studies: Focus on Active
Learning
The Macmillan Company, 1971-74

3

The Social Sciences: Concepts
and Values
Harcourt Brace Jovanovich, Inc.,
1975

3

The World of Mankind
Follett Publishing Co., 1973

2

The Human Adventure: Concepts &
Inquiries
Allyn and Bacon, Ir.c.,
1974-75

2

Our Working World
Science Research Associates,
1973

1

REFERENCES CITED

REFERENCES CITED
Barr, Robert D. "The Question of Our Professional identity: Reactions
to the Barth/Shermis Article." Social Education 34 (November
1970): 751-54, 759.
Barth, James L., and Shermis, Samuel S. "Defining the Social Studies:
An Exploration of Three Traditions." Social Education 34 (Novem
ber 1970): 743-51.
Bernard, Harold W. Psychology of Learning and Teaching.
McGraw-Hill Book Company, 1965.

New York:

Beyer, B. K. "Mandate for Change--Curriculum Innovation and Teacher
Preparation in Social Studies." The Social Studies 58 (October
1967): 199-203.
Beyer, Barry K. Inquiry in the Social Studies Classroom: A Strategy
for Teaching. Columbus, Ohio: Charles E. Merrill Publishing
Company, 1971.
Bruner, Jerome S.
Inc., 1960:

The Process of Education. New York:
Vintage Books, 1963.

Random House,

Cain, Lee C. "Deriving Meaning from the Language of the Social Studies."
The Social Studies 52 (November 1971): 252-58.
Campbell, Billy Randolph. "A Study of the Relationship of Reading Abil
ity of Students in Grades 4, 5, 6 and Comprehension of Social
Studies and Science Textbook Selections." Doctoral disserta
tion, Florida State University, 1972.
Chase, W. Linwood. "Subject Preferences of Fifth-Grade Children."
The Elementary School Journal 50 (December 1949): 204-211.
Chase, W. Linwood and Wilson, Gilbert W. "Preference Studies in Ele
mentary School Social Studies." Journal of Education 140 (April
1958): 1-28.
Crawford, A. B. Incentives to Study.
University Press, 1929.

New Haven, Connecticut:

Yale

Crowder, William W. "Teaching the Social Processes in Elementary School."
The Social Studies 56 (llarch/Apri 1 1975): 62-64.

126

127

Dean, Stuart E. "Relation of Children's Subject Preferences to Their
Achievement." The Elementary School Journal 51 (October 1950):
89-92.
Dewey, John. The Child and the Curriculum The School and Society.
Chicago: University of Chicago Press, 1902 and 1900; Phoenix
Books Combined Ed., 1956.
Elliott, Norman F., ed. Patterson's American Education. Mount Pleasant,
Illinois: Educational Directories, Inc., 1975.
Engle, Shirley H. "Exploring the Meaning of the Social Studies."
Education 35 (March 1971): 280-88, 344.

Social

Fraser, Dorothy. "Social Sciences: A Painful Search for New Relevancy."
The Nation's Schools 84 (July 1969): 31-35.
Gerlach, Ronald A. "Educational Objectives and the New Social Studies."
School and Society 99 (March 1971): 180-82.
Greenblatt, E. L. "An Analysis of School Subject Preferences of Elemen
tary School Children of the Middle Grades." The Journal of Edu
cational Research 55 (August 1962): 554-60.
Helburn, Suzanne. "The Nature of Knowledge As A Source of the Curricu
lum." In New Directions: Social Studies Curriculum For the 70's,
pp. 24-30. Edited by Bob L. Taylor and John D. Haas. Boulder,
Colorado: Center for Social Science Education, University of
Colorado and Social Science Education Consortium, Inc., Joint
Publishers, 1973.
Herlihy, John G.
45-55.

"Prolociue to Change."

Social Education 38 (May 1974):

Herlihy, John G. "Man: A Course of Study--An Exemplar of the New Social
Studies." Social Education 38 (May 1974): 442-43, 455.
Herman, Wayne L. Jr. "How Intermediate Children Rank the Subjects."
The Journal of Educational Research 56 (April 1963): 435-36.
Hertzberg, Hazel, W. Historical Parallels for the Sixties and Seventies:
Primary Sources and Core Curriculum Revisited. Boulder, Colorado:
Social Science Education Consortium, Inc., 1971.
Hertzberg, Hazel W. "Population in the Newer Social Studies."
Education 36 (April 1972): 386-88, 395.
Holmes, Ethel E. "School Subjects Preferred by Children."
Elementary Principal 16 (July 1937): 336-44.

Social

National

Jarolimek, John. Guidelines For Elementary Social Studies. Washington,
D.C.: Association for Supervisors and Curriculum Development,
National Education Association, 1967.

128

Jersild, Arthur T., and Tasch, Ruth J. Children's Interests And What
They Suggest for Education. New York: Bureau of Publications,"
Teachers College, Columbia University, 1949.
Johnson, Roger E. How Readable Are Our Elementary Social Studies Textbooks? Bethesda,~Md.: ERIC Document Reproduction Service,
ED 043 459, 1970.
Kariel, Herbert G. "Updating instruction in the Social Studies," In Read
ings for Social Studies in Elementary Education, pp. 111-14.
Edited by John Jarolimek and Huber M. Walsh. New York: The
Macmillan Co., 1969.
Krug, Mark M. "The Future of the Social Studies: Issues, Trends, Op
portunities." Social Education 34 (November, 1970): 768-76.
Lunstrum, John P. "Reading in the Social Studies: A Preliminary Analy
sis of Recent Research." Social Education 40 (January 1976): 1018.
McCafferty, Donn. "Baboons, Boundaries, & Bassoons."
6 (February 1970): 51-52.
Manning, Duane. Toward A Humanistic Curriculum.
Row, Publishers, 1971.

Media & Methods

New York:

Harper &

Manson, Gary; Marker, G.; Ochoa, A.; and Tucker, J. "Social Studies
Curriculum Guidelines." Social Education 35 (December 1971):
853-868.
Michael is, John U. Social Studies for Children in a Democracy. 6th ed.
Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1976.
Morrissett, Irving. A Review of the Status of Social Science Education
in 1970 and Suggested Needs for the Coming Decade. Bethesda, Md.:
ERIC Document Reproduction Service, ED 045 466, 1971.
Mosher, Howard H. "Subject Preferences of Girls and Boys."
Review 60 (January 1952): 34-38.

The School

Needles, Mark. "The Image of Business Education As Perceived By Selected
Senior Students At the Secondary Level." Ph.D. dissertation. The
University of North Dakota, 1975.
Nie, Norman H.; Hull, C. H.; Jenkins, J. G.; Steinbrenner, K.; and Bent,
D. H. SPSS: Statistical Package for the Social Sciences.
2nd ed. New York: McGraw-Hill, 1975.
Otto, Henry J. Social Education in Elementary Schools.
hart & Company, Inc., 1956.
Pearson, Robert. "Beyond the New Social Studies."
64 (December 1973): 315-19.

New York:

Rine

The Social Studies

129

Peckham, Percy D., and Ware, Arthur E. An Evaluation of "Man: A Course
of Study." Bethesda, Md.: ERIC Document Reproduction Service,
ED 081 662, 1973.
Preston, Ralph C. Teaching Social Studies in the Elementary School.
Revised edition. New York: Holt, Rinehart and Winston, 1964.
Purkey, William W. Self Concept and School Achievement.
Cliffs, New Jersey: Prentice-Hal1 , Inc., 1970.

Englewood

Rosenau, Charles D.; Baska, M.R.; Edeburn, C.E.; Lindem, A. E.; and
Steitz, G. E. "A Users Guide to Statistical Programs." Special
Report #53, Academic Systems Department, Computer Center, Univer
sity of North Dakota, Grand Forks, 1975.
Stacey, Grace R. "An Analysis of Likes and Dislikes for History and
Geography of 3,360 Sixth Grade Children." Master's thesis,
Boston University, 1951.
Sykes, George. "The Decline of Social Studies: Changing Perspectives
in Social Studies Education in the 20th Century." The Social
Studies 56 (November/December 1975): 343-46.
Taylor, Bob. "Issues and Trends in the Social Studies for the 1970's."
In New Directions: Social Studies Curriculum for the 70's, pp.
65-67. Edited by Bob L. Taylor and John D. Haas. Boulder,
Colorado: Center for Social Science Education, University of
Colorado and Social Science Education Consortium, Inc., Joint
Publishers, 1973.
Turner, Mary Jane, and Haley, Frances. Utiliziation of New Social
Studies Curriculum Programs. Boulder, Colorado: ERIC Clearing
house for Social Studies/Social Science Education and Social
Science Education Consortium, Inc., Joint Publishers, 1975.
Turner, Thomas N. "Making the Social Studies Textbook a More Effective
Tool for Less Able Readers." Social Education 40 (January 1976):
38-41.
Unruh, Glenys G. and Alexander, William M. Innovations in Secondary
Education. New York: Holt, Rinehart and Winston, Inc., 1974.
Walsh, Huber M. "Elementary Social Studies:
Education 43 (November 1966): 124-26.

Content Plus."

Childhood

Winn, Ira J. "Change and Resistance to the New Social Studies."
and Society 99 (March 1971): 182-88.
Zevin, Jack. "Training Teachers in Inquiry."
1973): 310-16.

School

Social Education 27 (April

